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INTRODUCTION 
 
(L’Orientation pédagogique du nouveau programme. Il s'agit d'une section commune à tous les programmes. Le 
texte sera fourni par le groupe chargé de la rédaction de la COOCM. 
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LE PROGRAMME D’ANGLAIS 
 

MISSION (OU BUT) DU PROGRAMME  
 
Étant une langue étrangère, l’anglais est non seulement un objet d’études, mais surtout un instrument de 
communication et un moyen d’accès à la culture.  
 
Ainsi, le but du programme de l’anglais, dont l’enseignement/apprentissage  commencement est  en A7, doit 
amener l’apprenant à : 
 

- Communiquer efficacement à l’oral et à l’écrit dans la vie courante ;  
- Lire et produire des écrits simples en Anglais.  
- S’ouvrir aux cultures des pays anglophone.  

 
Alors, enseigner l’anglais en année 7 implique de (d’):  
 

- Développer la personnalité et la capacité d’expression et de communication des apprenants en leur donnant 
le maximum d’opportunité d’écouter, de parler, de lire et d’écrire en anglais ; 

- Mettre en contact avec les traits culturels essentiels et les notions propres aux locuteurs de cette langue ; 
- Aider les apprenants à mettre des liens entre les langues en présences (le malgache, le français et l’anglais) 

pour faciliter l’apprentissage de l’anglais. 
 

ORGANISATION DU PROGRAMME DE L’ANGLAIS 
 
Les approches curriculaires de conception de programmes d’études n'ont cessé d'évoluer au file du temps pour 
s'adapter aux besoins des apprenants. Cela aboutit actuellement à l'Approche Basée sur les Standards (ABS).  
 
Cette approche consiste à façonner l'enseignement en fonction des résultats d'apprentissage préalablement 
identifiés. L’adoption de cette approche permet d’hiérarchiser les Résultats d'Apprentissage et au niveau de 
l’Education Fondamentale: les Résultats d'Apprentissage Transdisciplinaires (RAT), à l'intérieur même d'une année 
d'études, ce qui donne lieu à des Résultats d'Apprentissage Généraux (RAG), pour chaque sous-cycle et chaque année 
d’études et aux Résultats d'Apprentissage Spécifiques (RAS) qui sont les déclinaisons de ces résultats d’apprentissages 
généraux. 
 
De ce fait, le programme d’étude de la discipline Anglais est conçu à partir de l’Approche Basée sur les Standards.  

La discipline Anglais est organisée en quatre composantes  
1. La Communication orale:   La compréhension orale englobe deux aspects complémentaires : la 

compréhension orale et la production orale. Elle permet à l’apprenant de : 
- Développer sa capacité d’écoute; 
- Comprendre des messages oraux échangés dans la communication courante ;  
- Communiquer oralement de manière pertinente et correcte.  

 
C’est en communiquant oralement qu’un locuteur arrive à préciser ou à nuancer ses idées, ainsi qu’à formuler 

et partager ses points de vue.  

 
Progressivement, l’élève apprend à adapter son langage oral et à choisir le registre de langue approprié en 

fonction du contexte, de ses interlocuteurs et de la situation de communication. Il devient donc de plus en 

plus attentif au choix du vocabulaire, aux structures syntaxiques utilisées de même qu’au débit, au volume, 

au rythme et à l’intonation. 

 
2. La Lecture : La lecture permet aux apprenants de (d’) : 

- Accéder à des modèles d’anglais correct, accessible,  ainsi qu’aux registres de langue ; 
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- Décoder avec précision et rapidité ;  

- Comprendre des écrits courts en anglais.  
 

3. La production écrite : La production écrite vise à amener l’apprenant à exprimer ses opinions, ses sentiments, 
ses émotions à l’écrit. Elle permet aux apprenants de produire des écrits simples te courts en anglais selon la 
situation de communication. 
  

4. Mettre en éveil sur les interculturalités : 
Cette composante aide les apprenants à mettre, selon une méthodologie plurilingue, des liens entre les 
langues en présences (le malgache, le français et l’anglais) pour faciliter l’apprentissage de l’anglais. Elle 
permet aussi l’appréciation les valeurs et les cultures des pays anglophones.  

 

RÉSULTATS D’APPRENTISSAGE GÉNÉRAUX DE LA DISCIPLINE 
(Un paragraphe d'introduction commun définissant les résultats d'apprentissage et leur importance sera rédigé par 
l'équipe responsable de la COOCM et envoyé aux équipes pour insertion dans chaque PÉ 
 
Les résultats d’apprentissage généraux d’une discipline décrivent les attentes générales de l’apprentissage de la 
discipline.  
 
Un résultat d’apprentissage en Anglais définit les habiletés, les connaissances et les attitudes qu’un élève a acquises 
au terme d’une séquence d’apprentissage. Cette optique place donc l’élève au centre des actions pédagogiques. 
 
Les résultats d’apprentissage généraux sont déclinés en sous-cycles, qui  indique les finalités qu’un élève doit pouvoir 
démontrer à la fin du troisième sous-cycle. Ces résultats constituent le profil de sortie pour le sous-cycle trois pour 
l’Anglais.  
 
Cependant, puisque la discipline Anglais n’est abordée que pendant le sous-cycle , les résultats d’apprentissages 
généraux par sous-composantes pour la discipline Anglais sont les mêmes que les résultats d’apprentissages de 
l’anglais pour le sous-cycle trois.  
 
Le tableau ci-dessous récapitule les résultats d’apprentissages généraux de la discipline Anglais. 

 
Tableau 1: Les résultats d’apprentissage généraux de l’Anglais pour l’Education Fondamentale et pour le sous-cycle 
3, par composante et sous-composante 
 

Composante et sous-
composante 

Résultat d’apprentissage général 

ORAL COMMUNICATION Understand and use everyday English in oral communication 

READING Read and understand short English texts 

WRITING Write simple English texts/dialogues 

CROSS-CULTURAL 
AWARENESS 

Make links between English and Malagasy language and culture 

 
 

Note : A point to note about the formulation of RAGs in 
the English curriculum : while a RAG may specify a 
particular language skill area as a principle focus (oral,  
reading, etc.), this does not indicate that the skill is 
independent or separate or to be treated as such. In fact, 
this curriculum follows an integrated skills approach, which 
will be realized in activity descriptions or assessment 
suggestions, where for example a reading passage could be 
the stimulus for a listening activity which is then assessed 
in a writing task in a pre-while-post sequence. 

Remarque: un point à noter concernant la 
formulation des RAGs dans le programme 
anglais: si un RAG peut spécifier un 
domaine de compétence linguistique 
particulier comme objectif principal (l’oral, 
la lecture, etc.), cela n'indique pas que 
cette compétence serait vue comme 
indépendante ou séparée ou à être traité 
comme tel.  
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RÉSULTATS D’APPRENTISSAGE GÉNÉRAUX DU PROGRAMME ANGLAIS 
 
Les résultats d’apprentissage généraux d’une discipline décrivent les attentes générales de l’apprentissage de la 
discipline.  
 
Un résultat d’apprentissage en Anglais définit les habiletés, les connaissances et les attitudes qu’un élève a acquises 
au terme d’une séquence d’apprentissage. Cette optique place donc l’élève au centre des actions pédagogiques. 
 
Les résultats d’apprentissage généraux sont déclinés en sous-cycles, qui indique les finalités qu’un élève doit pouvoir 
démontrer à la fin du troisième sous-cycle. Ces résultats constituent le profil de sortie pour le sous-cycle trois pour 
l’Anglais.  
 
Cependant, puisque la discipline Anglais n’est abordée que pendant le sous-cycle, les résultats d’apprentissages 
généraux par sous-composantes pour la discipline Anglais sont les mêmes que les résultats d’apprentissages de 
l’anglais pour le sous-cycle trois.  
 
Le tableau ci-dessous récapitule les résultats d’apprentissages généraux de la discipline Anglais. 

 
Tableau 1: Les résultats d’apprentissage généraux de l’Anglais pour l’Education Fondamentale et pour le sous-cycle 
3, par composante et sous-composante 
 

Composante et sous-
composante 

Résultat d’apprentissage général 

ORAL COMMUNICATION Understand and use everyday English in oral communication 

READING Read and understand short English texts 

WRITING Write simple English texts/dialogues 

CROSS-CULTURAL 
AWARENESS 

Make links between English and Malagasy language and culture 

 

Note : A point to note about the formulation of 
RAGs in the English curriculum : while a RAG may 
specify a particular language skill area as a 
principle focus (oral,  reading, etc.), this does not 
indicate that the skill is independent or separate or 
to be treated as such. In fact, this curriculum 
follows an integrated skills approach, which will be 
realized in activity descriptions or assessment 
suggestions, where for example a reading passage 
could be the stimulus for a listening activity which 
is then assessed in a writing task in a pre-while-
post sequence. 

Remarque: un point à noter concernant la 
formulation des RAGs dans le programme anglais: 
si un RAG peut spécifier un domaine de 
compétence linguistique particulier comme 
objectif principal (l’oral, la lecture, etc.), cela 
n'indique pas que cette compétence serait vue 
comme indépendante ou séparée ou à être traité 
comme tel.  

 
 

VOLUME HORAIRE  
 
Le programme prévoit X heures d’Anglais par semaine. Le tableau suivant résume le volume horaire alloué 
à chaque composante. 

Composante Number of 
classes 

Minutes per class Volume horaire weekly 
total 

Oral Communication X 30 30x minutes 
Reading  30 30x minutes 
Writing X 30 30x minutes 

Cross-Cultural awareness X 30 30x minutes 
TOTAL  -------------- 120x minutes = X hres 
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LA LANGUE D’ENSEIGNEMENT 
 
Bien qu'il n'y ait aucune interdiction contre l'utilisation du malgache ou du français dans la classe d'anglais, on 
s'attend à ce que la langue d'enseignement et la langue parlée dans la salle soient l'anglais au moins 70% du temps.  

 

ORIENTATIONS PÉDAGOGIQUES GÉNÉRALES DU PROGRAMME D'ANGLAIS 
` 
Les principes qui sous-entendent l’apprentissage de l’anglais dans ce programme sont les suivants. Ils constituent 
des lignes directrices pour l’élaboration des situations d’enseignement-apprentissage: 
 
En général, le programme se présente comme une succession de résultats d’apprentissage spécifiques (RAS) qui  
précisent, pour chaque résultat d’apprentissage général, les connaissances, les habiletés, et les attitudes qu’un élève 
doit pouvoir démontrer à la fin d’une année scolaire. Les RAS deviennent progressivement plus difficiles d’une année 
scolaire à l’autre permet ainsi à l’élève de bâtir progressivement. 
 
Chaque résultat d’apprentissage spécifique (RAS) comprend différentes expressions, vocabulaires et points 
grammaticaux, dans le colonne Contenu, et des  activités, des stratégies d’enseigement, et des supports pour leurs 
mise en œuvre, le colonne Orientation pédagogique.  
 
Les activités et les stratégies ou supports mentionnés, dont les explicitations sont disponibles dans le « NOTE pour 
les enseignants », en annexe page x, ne sont que des suggestions. L’enseignant peut recourir à d’autres activités ou 
supports appropriés aux résultats d’apprentissage spécifiques (RAS).  
 
L’enseignement de l’anglais se base sur l’approche communicative et sur l’ « integrated skills ». En fait, ce 
programme suit une approche intégrée des compétences, qui sera réalisée dans des descriptions d'activités ou des 
suggestions d'évaluation, où, par exemple, un passage de lecture pourrait être le stimulus pour une activité 
d'écoute, qui est ensuite évaluée dans une tâche d'écriture, etc. dans une séquence « pré-pendant- après ».  Dans 
cette perspective, l'approche est communicative dans le sens où les apprenants créent, comprennent et répondent 
aux significations de l'enseignant et des autres apprenants. 
 
Ainsi, la créativité de l’enseignant devrait aboutir à des activités extra-muros ou mini-projets réalisable et palpable 
permettant aux apprenants de pratiquer la langue anglaise. En voici quelques pistes : 
- Présentation de scénettes ; 
- Instauration d’un jour dédié à la pratique de la langue, ou un  « English speaking day » ; 
- Organisation d’exposés sur des thèmes d’actualités. 
 
 

EVALUATION 
 
L’enseignement communicatif requiert une méthode d’évaluation communicative. Il s’agit d’évaluer les acquis des 
apprenants et leurs compétences. Le but c’est de tester non seulement l’acquisition par l’apprenant des différents 
aspects du mécanisme de la langue (tels que la grammaire, le vocabulaire ou la prononciation) appelés 
compétences, mais surtout leur performance qui est leur aptitude à utiliser la langue comme un outil de 
communication.  
 
De ce fait, les tests devraient être orientés vers la capacité de l’apprenant à accomplir les résultats d’apprentissage 
spécifiques (RAS). Les tâches d'évaluation sont notées également (50-50%) pour la compréhension et/ou la 
compréhensibilité que pour l'exactitude. 
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THÉMATIQUES  
 
Les thèmes traités par la discipline Anglais au sous-cycle 3  sont les suivants :  
 
1. Personal communication 
2. Classroom communication 
3. Weather 
4. Food 
5. Family 
6. Appearance  
7. Means of communication  
8. Environment 
 
Au cours de l’année, les élèves ont l’occasion d’échanger sur ces thèmes, d’entendre des récits lus ou racontés par 
l’enseignant sur les thèmes, de lire des textes eux-mêmes sur les thèmes et de produire des communications écrites 
et orales sur les différents thèmes. 
Pour profiter du transversal et du plurilinguisme, il convient de noter que le programme français traitera de certains 
de ces domaines, notamment: 
 

Environment 
Les Médias 
Les média et les nouvelles technologies 

A7, No. 4 
A7, No 3 
A9, No 3 
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LES RÉSULTATS D’APPRENTISSAGE SPÉCIFIQUES 
 
Tableau 2a: Les résultats d’apprentissage généraux et spécifique 
 

SUB-DOMAINS 
 

THEME 1: Personal 
communication 

THEME 2: Classroom 
communication 

THEME 3: Time and 
weather 

THEME 4: 
Food 

 
RAG_1 
Understand and 
use everyday 
English in oral 
communication  
 
 
 

Understand and use 
words and 
expressions about 
basic personal 
information 

Understand and use 
classroom 
communication 

Understand and use 
words and 
expressions related 
to time and weather 

Understand 
and use words 
and 
expressions 
related to 
common 
foods 

RAS_1 
Socialize, express 
feelings and talk 
about personal 
information 

RAS_1 
Understand teacher’s 
instructions and ask for 
clarification  

RAS_1 
Ask, state and 
understand the date 
in spoken English 

RAS_1 
identify names 
and colors of 
common 
foods 

RAS_2 
State and understand 
the names of the 
letters of the alphabet 
and spell words orally 

RAS_2 
Ask permission and 
understand the 
response 

RAS_2 
Ask, state and 
understand the time 
in spoken English 

RAS_2  
Express likes 
and dislikes, 
preferences 
about foods 

RAS_3 
Count up to 100 ; 
state and understand 
phone numbers 

RAS_3 
Communicate with 
classmates about 
classroom activities  

RAS_3 
Describe and 
understand basic 
descriptions of the 
weather  

 

RAG_2 
Read and 
understand short 
English texts 
 

RAS_1 
Read about and 
understand personal 
information 

RAS_1 
Read and understand 
what is written on the 
blackboard 

RAS_1 
Read and understand 
information about 
time, date, and 
weather 

RAS_1 
Describe and 
categorize 
foods from 
written 
information 

RAG_3 
Write simple 
English 
texts/dialogues 

RAS_1 
Write words and 
simple sentences 
about personal 
information using 
basic learned 
sentence structures 
and vocabulary 

RAS_1 
Write words and 
sentences legibly and 
correctly on the board 

RAS_1 
Write short sentences 
about the time, date, 
and weather 

RAS_1 
Inventory and 
write simple 
sentences 
about 
categories of 
foods 

RAG_4 
Make links 
between English 
and Malagasy 
language and 
culture  

RAS_1 
State differences in 
Malagasy and English 
phone numbers 
(zero=”O”)  and 
introductions (“How 
do you do?” has no 
answer)  

 RAS_1 
Can state some facts 
about the weather of 
some Anglophone 
countries  

RAS_1 
Can state the 
names of 
some foods in 
Anglophone 
countries 

Note: Topics can be identified as, e.g., “Theme 2, RAG 2, RAS 1” 
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Tableau 2b: Les résultats d’apprentissage généraux et spécifique (suite) 
 

SUB-DOMAINS 
 

THEME 5: Family THEME 6: Appearance THEME 7: Means of 
communication 

THEME 8: 
Environment 

 
RAG_1 
 
Understand and 
use everyday 
English in oral 
communication 
 
 
 

Understand and use 
words and expressions 
about nuclear families 

Describe and 
understand 
descriptions of people 

Describe and 
understand 
descriptions of 
different means of 
communication 

Describe and 
understand 
descriptions 
of the 
immediate 
environment 

RAS_1 
Identify and exchange 
information about 
nuclear families using 
learned sentence types 
and words 

RAS_1 
Identify, state, and 
understand the names 
of body parts and 
related clothing 

RAS_1 
Identify, state, and 
understand the names 
of various means of 
communication 
 
 

RAS_1 
Identify 
aspects of the 
classroom 
from oral 
descriptions 

 
 

RAS_2 
Use and understand 
verbs related to body 
parts (raise hand, point 
with finger, etc. 

RAS_2 
Use and understand 
verbs related to 
means of 
communication 

RAS_2 
Define and 
recognize the 
characteristics 
of local 
buildings 

RAG_2 
Read and 
understand 
short English 
texts 
 

RAS_1 
Get information about 
nuclear families from a 
short text 
 

RAS_1 
Read and understand 
short texts about the 
function of body parts 

RAS_1 
Read and understand 
short texts about 
using different means 
of communication  

RAS_1 
Identify 
aspects of the 
classroom or 
local building 
from written 
samples 

RAG_3 
Write simple 
English 
texts/dialogues 

RAS_1 
Transfer information 
about nuclear families 
into a short text, using 
learned sentences and 
words (6-10 sentences) 

RAS_1 
Describe a person in a 
short text using learned 
sentences and words (6-
10 sentences) 

RAS_1 
Interview a classmate 
and write a short TV or 
radio report about 
him/her (6-10 
sentences)  

RAS_1 
Describe local 
buildings in 
short texts 
using learned 
sentences and 
vocabulary (6-
10 sentences) 

RAG_4 
Make links 
between English 
and Malagasy 
language and 
culture 

RAS_1 
Remember and discuss 
some facts about family 
structure in some 
Anglophone countries 
as told by the teacher 

RAS_1 
Remember and talk 
about some traditional 
clothing in Anglophone 
countries (in 
coordination with 
RAS_3.6) 

RAS_1 
Talk about the role of 
new technologies in 
Madagascar and 
developed countries 

RAS_1 
Comparing the 
housing of 
Madagascar 
and developed 
countries 

Note: Topics can be identified as, e.g., “Theme 2, RAG 2, RAS 1”  
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LE PROGRAMME D’ÉTUDES 
 
 

1. PERSONAL COMMUNICATION   
 
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community,  self-
confidence and mutual respect 

Durée 21 hours / 7 weeks 
 
 
 

Sous- 
dom-
aines 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations 
pédagogiques 

RAG_1 
 

RAS_1 
Socialize, express feelings and 
talk about personal 
information 

1: Greeting, welcoming and taking leave 
 
Vocabulary items and expressions:  
Greetings:  
-formal greetings: Good morning 
/afternoon/evening  
-informal greetings: Hello/ hi/ hey/ hi 
guys/ hi everybody,   
 
How are you? 
I’m fine, thank you. 
 
Welcoming: 
-Welcome home!  
-Welcome to + noun 
Eg: Welcome to Vohémar! 
 
Taking leave: 
-Good bye, 
-See you, see you later/soon  
-Bye-bye  
-So long, 
-Take care  
-Have to go  
Pronounced:  /I have t’go/ 
 
 
Intonation: 
Pronunciation and intonation and rhythm 
 
-Falling intonation with sentences ending 
with a period. 
Eg: My name is Jemima. 

Repetition drills 
Eg: Listen and repeat words 
and phrases 
In unison or individually 
 
Listen and repeat greeting 
dialogues 
 - From teacher 
-  From recordings on a CD/ 
radio cart 
 
Memorize and perform 
dialogues 
- Dialogue on board 
- Practice in pairs 
- Make new pairs 
 
Elicitation - questions 
Eg : ‘What do we say to 
teacher in the morning?’ 
 
Elicitation - pictures 
- Teacher shows/draws 
pictures with stick figures and 
learners provide the greeting 
dialogue 
 
Grammar drills 
Start with simple repetition 
drill, then vary: 
 
(1) Sentence types 
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-Falling intonation with WH-questions. 
Eg: Where are you? 
 
Grammar:  
- To be in the present simple  
-Subject personal pronoun (I, we) 
-Contracted form of be (I’m, we’re, s/he’s) 
 
Sentence types : 
-Affirmative  
-Negative  
-Interrogative 
 
 
 
 

Teacher (T) provides a 
statement, learners (Ss) 
answer with the question (or 
vice-versa) 
Eg :  
T - He comes from Tana 
S - Where does he come from? 
 
(2) Singular and plural verbs 
Eg: 
T : ‘He comes from Tana. 
They…’ 
S’s : They come from Tana. 
 
Note : The notation ‘S/Ss’ 
means the answer could be 
asked of the whole group (Ss) 
or an individual student (S)  
 
 
 
 
 
 
 
 
 
 

2: Get and give basic personal information 
(names, ages, address, hometown) and 
introduce themselves 
 
Vocabulary items and Expressions:  
Requesting personal information:  
-How are you doing? 
-What’s your name?  
-How old are you?  
-Where do you live? 
-Where are you from ?  
Providing personal information (health, 
name, age, address and hometown): 
-My name is / I’m … 
- I’m … years old/I’m……...(age) 
-I live at …/in … 
-I’m from … 
-Great, I’m fine, not bad, not so good, so 
so .. 
Introducing oneself: 
-My name is … 
-I’m … years old  
-Nice to meet you. 
-Pleased to meet you. 
-How do you do?  
 
GRAMMAR 
Review 
-Verbs: to have (present simple in the 3 
forms) 
-Contracted form of to have 
-Short answers:  
Yes, I am/ have 
 No, I’m not/ haven’t  
 
-Prepositions of place” in “and “at”  
Eg: in Antananarivo / at Akorondrano 

RAS_2 The English alphabet Listen and repeat 
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State and understand the 
names of the letters of the 
alphabet and spell words 
orally 
 
 

 
Vocabulary items and expressions:  
-How do you spell …? 
-It’s …. 
Eg:   
A: What’s your name? 
B: My name is Zoly. 
A: How do you spell it? 
B : It’s Z-O-L-Y. 

Listen to the English ABC song 
and sing it :  
« A B C D, E F G 
H I J K, L-M-N-O-P 
Q and R, S and T, 
U V W, X Y Z 
Now I know my ABCs 
Tell me what you think of 
me! » 
 
 
Spelling Drills 
T says a letter, S/Ss say next 
letter 
T spells a word, S/Ss say the 
word 
 
Listen and choose 
(recognition) 
T repeats and spells out one of 
these names; Ss underline the 
correct answer 
1. Jon / Jone / John 
2. Sarah / Sara/ sarra 
3. Steven / Stiven/ Stephen 
4. Catherine/ Katerine/Kateryn 
5. Chriss/Kris/Kriss 
 
Interactive/communication 
-T puts list of long names on 
the  board 
-S chooses one and spells it 
aloud, other Ss say which 
name it is 
-In teams this can be a game 
 
Supports:  
-ABC song on a CD or Radio 
carte* 
- a series of dialogues 
including spelling * 
 
 

RAS_3 
State and understand 
numbers to 100; state and 
understand phone numbers 

1. Cardinal numbers:  
   0–100 
 
Vocabulary items and expressions: 
Review: How old …? 
 
 
GRAMMAR 
 
PLURALS 
-People : Boy(s), girl(s), persons, people, 
students, man, men, woman, women 

Listen and sing nursery rhyme 
(Whole class activity) 
On the board: 
1, 2 put on your shoe, 
3, 4 shut the door, 
5, 6 pick-up sticks, 
7, 8 go to the gate, 
9, 10 say it again, 
(Black boxes are board suggestions) 

Step 1 : With rhyme on the 
board, T says each line, Ss 
repeat 
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-School things: pens, pencils, rubber, 
copybook, book … 
 
-How many … are there? 
-How many … do you have? 
 
Eg:   
A: How many boys are there? 
B: There are 25 boys. 
 
A: How many pens do you have? 
B: I have 3 pens. 
 
-Review to be / to have 
-Article « a »/ « an » 
Eg: a pen, an eraser 
 
-There is + singular noun    
Eg: There is a boy. 
 
-There are + plural noun 
Eg: There are 2 girls. 
 
-Plural/ irregular plural 
Eg: person/people   

Step 2 : T says ‘1, 2,’ Ss 
complete the line 
Step 3 : T says ‘Pick up sticks,’ 
Ss say ‘5, 6’ 
Step 4 : Repeat with numbers 
removed 
Step 5 : Repeat with 
everything removed 
Repetition Drill 
 - T says number, S/Ss repeat it 
 - T says number, S/Ss give the 
next number 
 - T says several numbers (2, 7, 
9), S/Ss repeat 
 - T says 2-digit numbers (27), 
S/Ss repeat or give the next 
number   
 - T says several 2-digit 
numbers (27, 71), S/Ss repeat 
 
Listen and do  
T: show me 3 pens. 
Ss show 3 pens (or other 
objects from ‘realia’) 
 
Elicitation : T asks questions 
requiring a number (‘How 
many sisters do you have?) 
 
TRANSFER (see note) 
-From Malagasy, French to 
English*  
Eg: 
T : (Msy) boky 
S : Eng: book 
 
T : (Fr) table 
S : Eng: table 
 
Support: 
Realia – T or Ss bring 
collections of objects (pens, 
playing cards, pebbles) 
 
Grammar drill - plurals 
T prepares a list of singular 
statements (on board with 
weak class, rubbed off for 
stronger class). Ss listen and 
transform to plurals with 
‘two.’ 
EG  (board optional): 
T : He has a book 
Ss : He has two books 
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T : He is a nice person. 
Ss : They are nice people.  
 

2.  Phone numbers 
 
Vocabulary items and expressions: 
-What’s your phone number, please? 
   It’s …. 
 
 
Apologizing : 
-Sorry, … 
-I’m sorry, … 
Eg: Sorry, I don’t have a phone.  
 
 
Thanking and responding to thanks:  
-Thank you, thanks 
-You’re welcome, not at all, It’s a pleasure, 
it’s OK … 
Eg: 
A: What’s your phone number, please? 
B: It’s 0-3-3-2-1-6-8-4-5-9 
A: What’s your phone number, please? 
B: I’m sorry, I don’t have a phone 
 
 

Repetition Drill 
-Teacher reads  phone number 
from a list on the board 
-S or Ss repeat the number at 
the same speed and 
intonation 
 
Dictation  
T reads a phone number 
Ss write it down 
 
Step 1 : With numbers on the 
board and going slowly 
Step 2 : Without numbers on 
the board and more quickly 
Step 3 : Like Step 2 but using 
new numbers 
 
Dialogue 
Students read, then 
memorize, then perform from 
memory simple dialogues on 
the board about phone 
numbers  
EG : 
A : I’ll call you – what’s your 
number? 
B : Ok thanks. It’s 0-3-3-2-1-6-
8-4-5-9 
 

RAG_2 RAS_1 Read about & 
understand personal 
information  
 
 

1. Read texts about greeting, welcoming 
and taking leave 

Read and repeat short texts or 
written dialogues as teacher 
reads 
 
Supports:  
Dialogues about greetings etc. 
on board or on paper 

2. Read texts with basic personal 
information (name, age, address, 
hometown)  

Pair work 
Pairs are given a written 
dialogue with personal 
formation to read, practice, 
and perform 
EG : 
A : Hello, what’s your name? 
B : It’s John Smith. 
A : How old are you? etc. 
 

3. Read letters of the alphabet Recognition 
T writes alphabet on the board 
in order. Points to a letter 
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then S/Ss gives the name of 
the letter 
a b c d e f g h  
I j k l m n o p q 
r s t u v w x y z 
Production 
T writes the letters on the 
board out of order. Points to 
one and S/Ss give the next 
letter 
m w j k v x d  
b c n s i q o p h  
g a l r z e t f y u 
 
Interaction 
T writes some recently taught 
words on small pieces of 
paper. T gives a paper to one 
S. The S spells out the letters, 
then other Ss try to say the 
word. 
Game Option: In teams, each S 
has paper, in turn spell out 
letters, Team tries to say the 
word, 1 point if correct 
 

4. Understand and use basic punctuation: 
period, comma, question marks, capital 
letters, exclamatory marks. 

Recognition 
In a short text or dialogue, 
circle the punctuation marks. 
 
Production  
In a de-punctuated text on 
paper or the board, S or Ss 
add the necessary punctuation 
marks. 

tom lives in tana he 
is a student his 
father is a doctor 
and his sister is in 
university he… 

 
 

4. Read numbers from 1-100 and phone 
numbers 

Recognition 
T writes a set of about 30 1-
digit numbers on the board, in 
order. Points to a number, 
then S/Ss gives the name of 
the number. 
Repeat with 2-digit numbers, 
then with a different set. 
 
Production 
T writes numbers on the 
board out of order. Points to 
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one and S/Ss give the next 
number 
 
Game: Quiz quiz trade  
(see notes) 
Each S has a flashcard with a 
phone number. S-A asks S-B 
his/her phone number; S-B 
reads his/her flashcard. Ss A 
and B exchange their 
flashcards and ask other Ss. 
 
 
 
 
Interaction 
Ss write their name and phone 
number on a table on the 
board. One S reads one of the 
numbers, the class says the 
name. 

RAG_3 RAS_1 
Write words and simple 
sentences about personal 
information  

1. Write words and simple sentences 
about one’s own personal information 

Copying 
Ss copy dialogues from the 
board in which two people 
exchange personal 
information. 
A: Hello. My name is Zoly. 
What’s yours? 
B: It’s Tom. I live in Tana – 
where do you live?  
Etc 
 
Copy and complete 
Pairs are given a written 
dialogue about personal 
information with some words 
or lines missing.  
A: Where do you live? 
B: _______________ . 
A: Oh, that’s (not) very far. 
B: _______________ . 
 
Scrambled words 
Key words used for personal 
information are written in 
wrong order and Ss guess the 
word and write it : 
 EG, tomehown→ hometown 
 
 
Dictation 
With key words on the board, 
Ss write the personal 
information he dictates. 
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WORDS 
live   where 
you    do 
T: ‘Where … do … you …’ 
 
Copying -> oral interaction 
Ss copy onto paper sentences 
from the board, with gaps, 
filling in the gaps with own 
personal information, but not 
their names. 
Eg : “I am ____ years old. I live 
on _______ Street in ______.”   
Teacher collects the papers 
and gives them to other Ss. 
Each S reads a paper aloud 
and classmates guess who the 
writer is. 

RAG_4 RAS_1 
Can state differences in 
Malagasy and English phone 
numbers (zero=”O”)  and 
introductions (“How do you 
do?” has no answer, while 
‘How are you? does) 

Vocabulary items and expressions:  
 
-English phone number/ Malagasy phone 
number 
Eng:  
+ 1 555 123 4567 
Pronunciation: Each number is 
pronounced separately 
+ 1-5-5-5- 1-2-3- 4-5-6-7- 
Mlg, numbers are grouped :  
0 34 33 333 33 
Pronunciation:  
0-34- 33- 333- 33 
 
 
 
 
 
 
 
 
 

Drill → Dictation 
Three steps 
Step 1 - Repetition drill: 
Ten phone numbers on board 
T reads aloud in English 
format (‘O’ and separate 
numbers), Ss repeat 
 
Step 2 - Listen and choose: 
T reads one of the numbers, Ss 
listen, decide which one it was 
(No 1, No 2, etc) 
 
Step 3 - Dictation: 
T hides the numbers  
Reads them aloud in random 
order 
Ss write what they hear 
 
Step 4 - T shows the numbers, 
Ss correct in pairs 
 

 
-Introductions 
A: My name is … 
B: My name is …. 
A: How do you do 
B: How do you do 
(In English this question is not answered, 
just repeated) 
 

English Introductions: 
In pairs 
A: Hello, my name is ____. 
B: How do you do? 
A: How do you do? 
Then new pairs 

 Assessment 
The assessment of this theme concerns the ability of the students to understand and use words and 
expressions about basic personal information, that is to: 

- Socialize, express feelings and talk about personal information 
- State and understand the names of the letters of the alphabet and spell words orally 
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- Count up to 100 ; state and understand phone numbers 
- Read about and understand personal information 
- Write words and simple sentences about personal information using basic learned sentence 

structures and vocabulary 
- Understand differences in Malagasy and English phone numbers  and introductions  

Note : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather 
than in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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2. CLASSROOM COMMUNICATION 
 
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Self confidence and mutual respect 

Durée 6 hours/ 2 weeks 
 
 
 

Sous- 
dom- 
aines 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations 
pédagogiques 

RAG_1 RAS_1  
Understand teacher’s oral 
instructions and ask for 
clarification 

Teachers’ instructions, such as : 
- Stand up/sit down 
- Raise your hand 
- Listen to me 
- Look at the blackboard 
- Be quiet, please 
- Go to the blackboard  
- Go back to your place 
- Clean the blackboard 
 
Asking for clarification, such as : 
Teacher:  
-Do you understand? 
-Is it clear? 
Students:  
-Yes Sir/ Madam/ Miss 
-No Sir/ Madam/ Miss 
-Excuse me, can I ask you a question? 
- Can you repeat, please? 
-Excuse me, can you explain? I don’t 
understand. 
- Excuse me, what is the English for + 
(Malagasy or French word)? Thank you. 
Eg: Excuse me, what is the English for 
“milalao”?  Thank you! 

Repetition drill 
Step 1 
Teacher writes instructions 
sentences on the board, says 
each one twice, in sequence, and 
students (S/Ss) repeat  
Go to the board 
Return to your seat 
Raise your hand 
 
Step 2 
The same, but teacher chooses a 
random sentence 
   
Tick the one you hear 
- Ss listen and tick the sentence 
they heard 
- T draws stick 10 figure pictures 
and Ss choose the one that 
matches the sentence. 

 
(Look at the board) 

 
(Return to your seat) 
 
 
Oral production 
Step 1 
Teacher (T) makes gestures or 
mimes and S/Ss guess the 
meaning. 
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Ex, T shrugs her shoulders and 
puts her hands up, then Ss guess 
‘I don’t understand.’ 
Ex2 teacher cups her ear with her 
hand, students guess ‘I can’t hear 
you.’  
Step 2 
The same but using stick figures 
from the listening activity just 
above. 

RAS_2 
Ask permission and  
understand the response 

Vocabulary items and expressions:  
-Be allowed to 
- Can and May expressing permission   
Asking for permission: 
-Excuse me teacher, may I go out, please? 
-Can I ….?  
Giving permission:  
-OK  
-Go ahead 
-Ok but be quick. 
Yeas, you can. But one by one please.  
Refusing permission: 
-I’m sorry, you can’t/may not    
 
Eg:   
Student: Excuse me teacher, may I go out, 
please? 
Teacher: Yes, go ahead.  
 
Grammar:  
-Can/ May + inf -to  
-Affirmative and negative sentences with 
the modals: can and may 
Eg:  Can I go to Mahajanga?  
- Can + S + V + … ? 
- May + S+ V+ … ? 
-S+can not  
-Short answers with can’t/ cannot  
Eg: No, you can’t/may not  
 

The same activities as RAS_1 but 
with different sentences 
 
Listening 
Listen to a permission dialogue 
and tick the correct answer on a 
worksheet 
1. Go to Antsirabe  
Option1: permission given  
Option 2: permission not given 
Etc.  
Supports:  
-dialogues about giving 
permission read by teacher or on 
a CD/ radio carte * 
Example of dialogue on board:  
Dialogue 1 
S: Excuse me teacher, may I go 
out, please? 
T: OK, go ahead 
Dialogue 2 
S: Can I borrow Soa’s pen, 
please?  
T: No, you can’t.   
 
Speaking 
T makes gestures or mimes like 
agreeing or refusing a request; Ss 
tell what the teacher is doing. 
 

RAS_3 
Communicate with 
classmates about classroom 
activities 

Example sentences 
Teachers’ instructions for a task or 
assignment  
- Listen and repeat. 
- Read and answer the question. 
- Put the words in order.  
 
 
Grammar:  
-Imperatives : Inf + Obj/Prep phrase 
Eg: Move the desk. (obj)  
Eg: Go to the blackboard. (prep ph) 

Listening 
Listen and do   
a. (whole class) 
The teacher speaks and the 
students act 
 
b. (groups) Each group of 
students sends a representative 
to hear the teacher’s instructions 
for an activity at his/her desk, 
then returns to the group to 
repeat the instructions to them. 
The students do the activity. 
Could be a game. 
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Speaking: 
Eg: Role play  
In groups of three, student A will 
play the role of the teacher and 
gives instructions from a list.  
B and C play the role of the 
students. 

RAG_2 RAS_1 
Read and understand what is 
written on the board 

 
Content is the written form of previous 
RASs in this theme 

Repetition drill  
Step 1 
T reads aloud the text on the 
board and students repeat 
together 
Step 2 
T indicates individual students to 
read one sentence aloud one by 
one  
Individual / group work: Activity 
that is done by students 
individually or in groups 
 
Read and do interaction: 
T writes instructions on small 
pieces of papers 
In pairs: S1 pick a paper at 
random, reads the instruction 
aloud , then S2 performs the 
action. 
 
Worksheet 
Read dialogue and tick the 
correct summary 
Bema: Can I go to Antsirabe next 
week? 
Mother: Yes, you can go to 
Antsirabe.   
 
Option 1: Bema is allowed to go 
to Antsirabe.   
Option 2: Bema can’t go to 
Antsirabe.  
 

RAG_3 RAS_1 
Write words and sentences 
on the board legibly and 
correctly 

Content is the written form of previous 
RASs in this theme 

Dictation 
(Step 1, individual work) T 
dictates instructions and Ss write 
them in their copybook.  
 
(Step 2, groups)  
Ss form groups of 5, compare 
theirs answers, then decide on 
best answer. 
T appoints one S from each group 
to copy the instructions onto the 
board. The different versions are 
compared for (1) accuracy, (2) 
correctness and (3) legibility. T 



22 
 

sends another S to correct or 
make legible as needed.  
 
 
 
 
   

RAG_4 There is nothing for RAG_4 in this theme 

 Assessment 
The assessment concerns the ability of the students to understand and use classroom communication, that is 
to: 
- Understand the teacher’s instructions and ask for clarification 
- Ask permission and  understand the response  
- Communicate with classmates about classroom activities 
- Read and  understand what is written on the blackboard 
- Write typical classroom expressions on the board from dictation 
Notes : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather than 
in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



23 
 

3. TIME AND WEATHER   

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Being aware of and able to communicate about topics of mutual interest in 
the immediate environment.  

Durée 15 hours / 5 weeks 
 
 

Sous- 
doms. 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations pédagogiques 

RAG_1 RAS_1 
Ask, state and understand the 
date in spoken English 

Vocabulary items and expressions: 

-The seven days of the week 

(Monday, Tuesday, Wednesday, 

Thursday, Friday, Saturday, Sunday) 

 

- What day is it today? 

- What day was it yesterday? 

- What day will it be tomorrow? 

 

Grammar: 

- Capital letters with days  

- Preposition of time:   

   On + day 

Eg: We have English class on 

Tuesdays. (*Tuesdays = every 

Tuesday) 

-The day before…./ The day after…/  

-next …. / last….  

 

- Verb ‘to be’ in the simple present 

and past in the three forms  

    Affirmative (She is…/She was…) 

    Negative (She isn’t/She wasn’t…) 

    Interrogative (Is she…?/Was she?) 

-‘To be’ in the future (It will be…) 

Listen and repeat  
Song 1 (tune of Frère Jacques)  
Days of the week  
 
These are all the  
Days of the week 
Sing with me 
Sing with me 
Sunday Monday Tuesday 
Wednesday Thursday Friday, Saturday 
A day to play 
 
Song 2 (Tune of Tia Zaza) 
Monday Tuesday  
Wednesday Thursday 
Friday Saturday 
Sunday, the last day 
Sunday, the last day   
 
 
 
Repetition drill from songs:  
(whole class)  
T reads the lyrics sentence by sentence 
and Ss repeat,  
then T sings and Ss repeat 
 
Speaking: 
Repetition drill:  
T says the seven days of the week one 
by one and the Ss repeat 
Whole class  or group work 
competition for the best pronunciation 
 
Order Game : Seven Ss are given small 
papers with one day of the week 
written on it; each S stands up and says 
his/her day, and the rest of the class 
puts them in the correct order in a row 
at the front. They say their days again 
in the correct order. 
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Supports 
- Realia :  calendar 
- Flashcards: T creates 7 flashcards on 
which is written the 7 day of the week 
- Timelines : T draws a line on the 
board on which he/she asks the class 
to help him/her put the 7 days of the 
week  

 
 

Vocabulary items and Expressions: 

- The 12 months of a year (January, 

February, March, April, May, June, 

July, August, September, October, 

November, December) 

 

- What month  is it now? 

- We are in… 

- What month is Christmas? 

 

Grammar: 

- Capital letters with months 

-Preposition of time: in + month  

Eg: My birthday is in July. 

Speaking 
Order game  
(as above but for months) 
 
Listening 
Step 1 
Guessing game 
T: I am the first month, Who am I? 
I am the Christmas month, Who am I? 
 
Step 2 
Next One 
T says a random month, Ss give the 
next month 
Options 
(Can be whole class, indicated 
individual, or teams) 
As a team game – T asks one team 
until they make a mistake. This is their 
score. Next team. Highest score wins. 
 
 

Ask and state the date 

Vocabulary items and expressions: 

 Review: 

Cardinal numbers  (1, 2, 3…) 

New: 

- Cardinal number up to the 

thousands 

- Ordinal number (1st, 2nd) up to 

30th. 

- Asking/ telling the date:  

What date is today? 

What date was yesterday? 

Listen and do:  
Step 1 
Cardinals 
T gives each S a cardinal number to 
remember; Ss line up in order of their 
numbers 
Step 2  
Ordinals 
Same Ss with their numbers 
T asks Who’s first? Who’s second? 
 
 
Speaking : 
Game – Next One (as above) with 
ordinals 
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RAS_2 
Ask, state and understand the 
time in spoken English 

1:  Ask and state the time 
Vocabulary items and expressions: 

- A watch / a clock 

- a.m: in the morning 

- p.m: in the afternoon, ‘in the 

evening’ or ‘at night’ 

 

-What time is it? / what’s the time? 

-It’s+ hour+ o’clock 

Eg: it’s five o’clock. 

- It’s hour + min/It’s+ minute+ past+ 

hour  

Eg: it’s five twenty-five. / it’s 

twenty-five past five. (5:25) 

-It’s a quarter  past/to + 
hour.  

Eg: It’s a quarter past ten. (10:15) 

It’s a quarter to ten. (09:45) 

-It’s+ minute+ past/ to+ hour 

Eg: It’s ten to ten. (09:50) 

It’s ten past ten. (10:10) 

- It’s + Half past + hour 

Eg: It’s half past eight. (08:30) 

Listening & speaking 
Repetition drill 

T reads out time expressions from the 

board, Ss repeat; then expressions are 

rubbed off the board and continue 

A quarter to 3 

Ten past 2 

Half past 5 

 

Eliciting: 

Step 1 

We start school at…? 

We eat dinner at…? 

Step 2  

When do we start school? 

When do we eat dinner? 

(In order, then randomly) 

 

Supports 

Realia (a watch)  

Picture:  

 
 

Flashcards 

T creates flashcards with time 

expressions on one side in numbers 

(5:45, etc.). Ss turn over the card and 

read it aloud in words. First whole 

class, then pairs. Can be 

game/competition 

 
 

RAS_3 
Describe and understand basic 
descriptions of the weather in 
spoken English  

Vocabulary items and expressions 

- What’s the weather like? 

- How’s the weather today?  

 

- It’s+ weather adjectives (sunny, 

cold, hot, rainy, windy, foggy...) 

Eg: It’s sunny 

Weather words 

-sun, moon, wind, cloud, sky, stars, 

rainbow (Comment: because moon 

sky stars rainbow do not form 

adjectives) 

Listening  

T puts up several weather pictures, 

labelled A, B, C etc. S/he describes 

some weather using taught vocab (on 

board) and Ss choose the picture that 

goes with it.  

Bright dull warm cold    

cloud sun rainbow         

Eg: ‘It’s bright and warm with a 

rainbow’ is A. 
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-The four seasons: winter, summer, 

autumn/fall, spring 

 Eg: It’s cold in winter 

Grammar 

1- Contracted forms: It + is = it’s 

2- Adjectives: Some weather nouns 

form adjectives by adding ‘y’ (sunny, 

foggy, starry, windy, cloudy) but 

others do not (moon, sky, rainbow) 

Idioms 

“It’s raining cats and dogs” = it’s 

raining a lot 

“It’s hotter than an oven out” 

=it’s very hot outside 

A 

 
B etc 

Speaking /communicating 

Step 1 

With the same pictures shown, each S 

chooses one and describes it using 

words and phrases on the board. Other 

Ss guess which is described (A, B...)  

Step 2  

Continue with no words on the board 

 
 
 
 
 
 
 

Feelings related to weather 

Vocabulary items and expressions: 

- Sensation adjectives 

 (to be+ hot/ cold/ freezing ...) 

- Feeling adjectives  

 (to be happy, sad, angry, hungry, 

sleepy, tired, lazy...) 

 

Grammar 

-Review & expansion 

1. Contracted form of ‘to be’  

(I’m, he’s, she’s, we’re, they’re) 

2. Adjectives formed by adding “y” 

to nouns and verbs 

(Sleep-sleepy, anger-angry) 
And cases where this does not 
happen 
(cold, sad, tired)  

Speaking 

Stating one’s sensations and feelings 

 

Guess from Gestures 

Step 1 (individual work) 

The T/Ss perform(s) the gesture of 

being cold/sleepy/angry/...  

Other S/Ss say(s) “He’s cold”/ “She’s 

angry”… 

 

Step 2 (teams and competition) 

T divides class in groups and they 
compete to find answer 
 
Grammar 
Repetition drill with contracted forms, 
then ~ 
Transformation drill 
Step 1 
T : ‘I am cold’ 
Ss : ‘I’m cold’ etc. 
Step 2 
Reverse. 
 
Listening BINGO: 
(Different cards for each group) 
-T reads the words and groups tick 
them on their cards 
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-the first group that fills the card says 
“BINGO” and wins! 
Example: Card group 1 
 

 Night Wednesday 

Winter January  

 Noon  

 
 

RAG_2 RAS_1 
Read and understand  
information about time, date, 
and weather 

Vocabulary, expressions and 

grammar   

Written forms of language above 

about the days 

 

Reading and questions 
Read and answer questions about the 
lyrics of Song 1 (above) 
 

Written forms of language above 
about months and dates 

Reading and questions 
T brings a calendar and shows it to Ss, 
who answer questions about it on the 
board or paper  
Eg : ‘What is the day and date of 
National Day?’ 
‘What day is Christmas this year?’ 
Option : this can be individual, pair, or 
group work. (Groups should be mixed 
ability so that weaker Ss get peer 
assistance) 
 

Written forms of language above 
about the time 

Matching times - events 

T puts this on the board 

Times  Events  

A 
6:00 am 

1. dinner 

B 
7: 00 pm 

2. lunch 

C 
12:00 am 

3. breakfast 

Etc.…  

Individuals, pairs, or groups of Ss 
match letter to number (A-3) 

Written forms of language above 
about weather 

Read and transfer 

- Ss learn names of weather symbols 

 
- Groups have a copy of today’s 

weather forecast from an English 

newspaper/Website 

- T draws a simple map of Madagascar 

on board 
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- Ss 

tell T where to put symbols for rain, 

heat etc.  

 

-They copy the map writing weather 

words instead of symbols 

 

- Written forms of language 
above about feelings for the 
weather 

Listening and Writing 
Dictation 
Teacher reads weather words and 
expressions aloud, students write them 
correctly on paper, or on board if 
space permits 
Optional extra 
Peer correction of work on the board 
 
 
-PLM:  
(Procédé La Martinière – See Notes)  
For weather words/expressions: 
Ss hold their pens up. 
T says the word or the sentence 2 or 3 
times, then claps his/her hands. 
The students write.  
When the teacher claps again, Ss stop 
writing and hold their pens up. The 
goal is to encourage Ss to hold 
language in memory and work under 
modest time pressure. 
 
Read and answer questions 
Eg : teacher makes up a letter talking 
about weather and writes it on the 
board . 
Dear Mary, 
Today my family and I were on the 
beach. The sun was shining and the 
weather was wonderful, at first. But 
suddenly, the sky was cloudy and it 
started to rain. So we took all our 
things and ran back home. 
We were very sad. 
Lily 
Questions : 
1-Who was Lily with? 
2-Where were they? 
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3-What was the weather like? 
Etc… 
 

RAG_3 RAS_1 
Write short sentences about the 
time, date, & weather 

Write words and sentences about 
the days of the week 

Dictation 
-T reads time and date expressions 
aloud 
Ss write them,  
Step 1 
With expressions on board, 
Step 2 
Then again with some rubbed off 
Step 3 
Then with all rubbed off 
 
Gap fill 
Copy from the board with answers :  
We go to church on ____ and we start 
the school week on ____ 
Etc… 
 
Reconstruction 

1 Words 
On board 
‘y/m/n/d/o/a’  ….  
Ss write →Monday 
Then 2 Sentences  
‘go on we school to Monday’  
(→We go to school on Monday) 
 

Write words and sentences about 
the months of the year 
 
 

Adapt  
… month activities from days of the 
week activities (above, RAG_1, RAS_1) 
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Correct Preposition 
Step 1 - Ss circle best one 
‘My  birthday is in/on July’ 
Step 2 - Gap fill 
Eg : My birthday is ___ July 

Write words and sentences about 
the date 

 
Match then write 
Step 1 
Chart - ordinal to cardinal, random 
order  

ORDINAL CARDINAL 

11 Third  

2 Eleventh  

…Etc. On board 
 
Step 2 
Re-write the ordinal numbers from the 
chart in correct order in copy book: 
Third, fourth, fifth …. 
 

Write words and sentences about 
the time 

Describe objects 
T draws 10 clocks on the board with 
the hands showing different times. 
Ss write the times in numbers with ‘it’s 
Eg :  Clock 1         Clock 2 

 
Ss write :  
       1. It’s three o’clock. 

4. It’s nine thirty. 
5. … 

Write words and sentences about 
the weather 

Picture description 

Step 1 

Ss write taught weather adjectives 

ending in -y for each picture 

Pictures adjectives 

a  

rainy 

b  

Sunny 

… … 

c

 

stormy 
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Etc. 

Step 2 

T puts weather pictures on the board, 

describes each one, Ss write short 

descriptions.  

Step 3 

T collects and reads descriptions, Ss 

guess the picture (a, b, c) 

Field research → paragraph  

 - Ss go outside and write five simple 

sentences describing the  actual 

weather of the day. 

 - T  reads them aloud, Ss listen  and 

vote on best three. 

RAG_4 RAS_1 
Remember and state some facts 
about the weather of some 
Anglophone countries as told by 
the teacher 

Vocabulary and expressions 
Snow → snowy 
Heat wave, Desert   
Winter, autumn/fall, spring & 
summer  
Seasonal holidays in Anglophone 
countries 
(snow; leaves turning colour and 
falling, blizzard; Christmas party, 
moon, fir tree (Christmas tree), hut, 
moon, chimney + other words as 
needed)  
 
 

Guess Which Picture (see Notes) 
On board, pictures of weather or 
seasonal holidays in Anglophone 
countries, labelled (1), (2), etc .  
Step 1 
T describes one of the pictures using 
the words studied. 
Ss choose which picture (1, 2 etc)  
Step 2 (Now you do it) 
Pairs write a sentence describing ONE 
of the pictures; T goes around helping 
with vocab or grammar; T asks them 
to read sentence aloud; class guesses 
which picture. 
               1                            2 

 
               3                                    4 

  
Later: Do similar activity with other 
seasons 
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 Assessment 
The assessment concerns the ability of students to understand and employ words and expressions related to 
time and weather, that is, to: 
- State and understand the date orally 
- State and understand the time orally 
- Understand and produce basic descriptions of the weather 
- Read information about time, date, & weather 
- Write short sentences about the time, date, & weather 
- Remember and state some facts about the weather of some Anglophone countries 
Notes : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather than 
in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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4. COMMON FOODS  
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community,  self-
confidence and mutual respect 

Durée 18 hours / 6 weeks 
 

Sous- 
Doms 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations 
pédagogiques 

RAG_1 RAS_1 
Understand and produce the 
names and colors of common 
foods 

1. Foods 
 
Vocabulary items and expressions:  
Review: 
- Parts of the day 
- Numbers 
 

New:  

-What do we usually eat every day? 
- The three meals: breakfast, lunch, 
dinner/supper. 
 
- Verbs for food:  
to eat, to drink, to chew, to swallow, to 
peel … 
To have breakfast/ lunch/ dinner/a cup 
of tea/ a cup of coffee/a glass of water/ 
a glass of milk… 
 
-Adjectives related to food: be hungry, 
be thirsty  
- The four tastes: to be salty/ sweet/ 
sour/ bitter 
 
- Malagasy Main foods: Rice with 
Vegetables/ meat/ fish / cassava, corn, 
yams, sweet potatoes, (local food) ...   
 
-Local vegetables: carrots, cabbage, 
greens, melon, onions, potatoes, 
lettuce, lemon, eggplant, zucchini, 
beans, string beans, green pepper, 
tomatoes… 
 
-Meat: beef, pork, chicken… 
 
-Local Fruits: oranges, mangoes, apples, 
strawberries, pineapple, papaya, 
watermelon, guava, avocado, banana, 
lychees, peaches… 

Repetition drill 
T clearly pronounces words and 
expressions related to foods; Ss 
listen and repeat (whole class) 
 
Transfer 
From French to English 
Eg: Fr: carottes =  Eng: Carrots 
 

Realia or pictures 
T brings food objects or pictures, 
points to each one and ask Ss 
(individual or group) for the name 
 
Brainstorming 
Groups compete to produce the 
longest lists of foods, first in L1 for 
practice, then in English 
 
Grammar drill 
Review simple present with ‘s’ 
Step 1 Simple repetition, then ~ 
Step 2 T writes model sentence on 
the board then changes the subject  
“She eats breakfast at 7” 
T: They? 
Ss: They eat… 
T: He?  
Ss: He eats… 
T: I?  
Ss: I eat… etc. 
Step 3  A new model sentence 
 
Listen and fill chart 
T reads 10 sentences about food 
tastes  
Eg: ‘Mangoes are sweet but nuts are 
salty. ‘ Etc. 
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-Snacks: bread, butter, cheese, jam, 
cake, biscuits, candies…. 
 
Expressions 

-Enjoy your meal! 
-What’s for dinner? 
-It looks delicious/tasty 
 
Grammar 
Review and expansion  
- plural forms 
- punctuations marks for sentences 
- definite and indefinite articles  
     -Definite articles: “The”  
     -Indefinite articles: a, “Ø” 
 
New 
-Present simple verbs for habitual or 
repeated actions 
   - “She eats dinner at 18h” 
   - “He buys food at the market” 
 

Ss listen and complete the chart 
with names of foods according to 
their taste. 
Option: Do the first one together 
om the board 

Sweet salty sour bitter 

(mangoes) (nuts)   

    

    
 

2. Colors 
Vocabulary items and expressions: 
- Color (American) / colour (British)  
 
- What color is a tomato? 
   - It’s … (red) 

 
- Colors: Red, green, blue, grey, white, 
brown, black, yellow, purple, pink, 
orange... 
 
 

Question and answer (Q&A) 
Model on the board: 
“What color is a _____?” 
“It’s _____.” 
 
 
E.g.: 
T: What color is a tomato? 
→ It’s … (red) Etc. 
 
Step 1: as whole group (Ss)  
Step 2: as individuals (S) 
Game Option : As groups in 
competition to get most correct 
answers   

RAS_2  
Express likes,  dislikes, and 
preferences about foods 

Vocabulary items and expressions:  
 
-What is your favorite food? 
My favorite food is . . . 
 
-Verbs expressing likes and dislikes:  like, 
dislike, detest, hate, prefer, fancy, enjoy, 
be crazy about, prefer something to 
something else, 
 
-What/which do you prefer, X or Y? 
Grammar 
- “What do you prefer. … to ….? 
I prefer + noun + to + noun  
Eg: I prefer bananas to apples 
A: What do you prefer, tea or coffee? 

Read, listen, repeat dialogue  

(Dialogue from CD or radio cart) 

Eg : 

Dialogue is written on the board 

Step 1 : T reads, Ss repeat 

A: Whoaaa, look at all those fruits! 

B: Yes, there are a lot of choices. 

What is your favorite? 

A: My favorite fruit is banana. 

B: I like it too! 

A: Ooh, and what do you prefer 

mangoes or apples? 

B: I prefer mangoes. 

Step 2 : 
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B: I prefer tea / I prefer tea to coffee. 
What’s yours? 
A: Mine is coffee. 
 
Grammar :  
Review 
- Present simple to state facts 
- Eg: “He eats at 18h.” 
- Contracted form of verbs  

Eg: “He doesn’t eat at 18h” 
- Coordinators  

and, but, or, so 
“Papa hates ice cream, but I love it.” 

 

 New: 

-Possessive adjectives  

   (my his her your)  

-Possessive pronouns 

   (mine his hers yours) 

Eg: 
A: what’s your favorite fruit? 
B: My favorite fruit is litchi.  And yours? 
A: Mine is grapes.  
 
- Exclamatory form:  
What a salty/ delicious/ …! 
Eg: What a salty soup! 

In groups, two Ss in each group take 

the roles of A and B, they read, then 

two other Ss, etc. T selects two pairs 

to read to whole class. 

 

Quiz quiz trade (See notes) 

(Communicative activity) 

Each S writes the name of a food on 

a small piece of paper and hides it. 

-In pairs, they ask questions to each 

other to find out what is written on 

the paper.  

 

Sentences on the board:  

Is it red? Is it sweet? Etc. 

-Ss exchange their papers and 

repeat. 

-Do the same with a new pair of Ss 

 

Transformation drill (grammar) 

Contractions 

T: He does not eat at 18h 

S/Ss: He doesn’t eat at 18h  

T: They do not like bananas. 

S/Ss: They don’t like bananas – etc. 

(First with models written on board, 

then rubbed off) 

Does not → doesn’t  

Do not → don’t 

etc 

RAG_2 RAS_1 
Read about and categorize 
foods from written 
information 

Categories of food 

vegetables meats fruits  

cucumbers 
leaves 
carrots 
potatoes 
garlic, etc. 

fish  
pork 
beef, 
etc.  

bananas 
apples 
oranges 
peaches, 
etc 

 

Read and answer 
T writes a short text about food on 
the board 
« Every Sunday at 9 o’clock, I go to 
the market. I buy rice, meat and 
bananas. I also buy potatoes and 
carrots. » 
Class reads it aloud, together then 
individuals. 
Step 1 
T asks oral or written questions. Eg : 
-True or false:  
My mother goes to the market.  
-What do you buy at the market?  
Step 2 
Identify foods in the text and 
categorize on the board together as 
in the table 
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Color of food 
 

 

Read and Classify 
Read a short text and Classify fruits 
and colors to a table 
Text on the board :  
« She likes red apples but not green 
ones. The potatoes and nuts are 
both brown » etc. 
 
Ss tell teacher what to write in the 
table (on the board) 

FOOD COLOUR 

Apple Red, green 

…  

  
 

 Likes and dislikes, preferences for foods Read and Classify 
Read and Classify person, food, and 
like/dislike to a table 
Text on the board : 
« Tom and Jim are at the market 
buying fruit. Tom likes bananas but 
Jim hates them. They both like 
oranges » etc 
Ss tell teacher what to write in the 
table (on the board) 

Person food Likes? 

Tom banana Yes 

Jim banana No 

  Etc 

  
Read and answer 
« Every day, my father works in the 
garden and he plants many fruit 
trees. His wife and children really 
like eating fruits. Mother likes guava 
but not me. I always buy bananas 
because they are sweet. I dislike 
sour and bitter tastes. That’s why I 
hate vegetables with vinegar. » 
Read aloud together, then answer 
oral or written individuals. 
Questions: 
a. What’s the writer’s favorite fruit?  
b. Why does the author hate 
vegetables with vinegar? Etc. 

RAG_3 RAS_1 
Write and discuss simple 
sentences about categories 
of foods 

Content is written forms of RAG_1 AND 
RAG_2 above 

Dictation  
T repeats food words and sentences 
orally, students write them into 
copy books 
Step 1 : with models on the board 
Step 2 : without models 
Step 3 : peer correction (Ss 
exchange their notes with their 
neighbor and correct their 
neighbor’s notes) 
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PLM (described in Theme 3, RAG_2, 
RAS_1, and in Notes)  
 - Ss hold their pens up 
 - T says the word or the sentence 2 
or 3 times, then claps her/his hands. 
 -Ss write what s/he said. 
 - When T claps again, Ss stop 
writing and hold their hands up 
 - Sentences are the models from 
just above 
- Goal – to hold language in memory 
  

Grammar 
Review:  
the numbers up to 10 
New:  
Singular/plural 
 

Gap Fill 
Worksheet or board 
Individuals, pairs, or groups 
Write the correct singular or plural 
form in each gap 

1. a……/mangoes 
2. a dish/ four…… 
3. one leaf/ five…. 
4. an apple/three…… 
5. a(n) ……./ ten oranges 

Colors of fruits and vegetables Fill table, transfer to sentences 
In pairs or individuals 
Step 1 
On board, Ss tell T which foods and 
colors to match with a line 

Food Color 

Bananas Red 

Strawberries Yellow  

… … 

Step 2 
Ss write the table as sentences using 
this model on the board:  
 Bananas are yellow.  
 

 Guided writing  
On board or worksheet 
-Banana/. /and/sweet/are/ yellow/ 
Change these groups of words into 
sentences : 
-Banana are sweet and yellow. 
-Banana are yellow and sweet.  
Etc.  
T creates 10 more like this using 
learned vocabulary. 
 
 

RAG_4 RAS_1 
Remember and use the 
names of some foods in 
Anglophone countries as told 
by the teacher 

English food:  
 - Fish and chips, tea, beer, etc. 
American food:  
 - Fast food, hamburger, Coke, Pepsi, 
etc. 

Brainstorm 
Step 1: Teacher shows pictures of 
typical foods and students guess its 
country of origin  
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Australian food: 
  Meat pies 
New Zealand: 
   Kiwi fruit 
Etc 

 

  
 
Step 2: Group game - without 
pictures, one by one, groups 
brainstorm the name of a food in an 
Anglophone country.  The group 
that can’t find another one or 
makes an error leaves the game. 
The winner is the last group.  

  
 
Assessment : 
The assessment concerns the ability of the students to Describe & talk about common foods that is to: 

- Identify and produce orally and in writing the names and colors of common foods  
- Express orally and in writing  likes and dislikes, preferences about foods 
- Describe and categorize foods from written information 
- Write simple sentences about categories of foods 
- Remember and state the names of some foods in Anglophone countries 

Notes : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather than in an 
examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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5. FAMILY  
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community,  self-
confidence and mutual respect 

Durée 21 hours / 7 weeks 
 
 

Sous- 
Doms. 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations 
pédagogiques 

RAG_1 RAS_1 
Identify and exchange 
information about nuclear 
families using learned 
sentence types and words 

Vocabulary items and expressions: 
 
Family members:  
- Parents: father/dad, mother/mom 
- Children: son, daughter  
- Siblings: brother, sister 
-Grandparents: grandfather, 
grandmother 
 
Expressions – questions and answers 
A: What is your sister’s name? 
B: My sister’s name is … 
 
A: Are you an only child? 
B: Yes, I am./No, I’m not. 
  
A: Have you got brothers and sisters? 
 - B: Yes, I have. / No, I haven’t. 
 - A: How many brothers/sisters do you 
have? 
 - B: I have three siblings, one brother 
and two sisters. 
 
Grammar: 
Review and expansion 
- Ordinal and cardinal numbers 
     1, 2, 3…; 1st, 2nd, 3rd… 
- Plurals 
   Regular : parent/parents 
   Irregular :  child/children, man/men 
 
New 
Possessive adjectives:  
my, your, his /her/its, our, your, their 
 
Demonstrative pronouns: 
- Singular: this, that 
- Plural: these and those 

Listen and repeat 
Listen to a song or Jazz Chant 
about family, repeat each line with 
T  (words are on the board) 
(Song from CD/Radio carte/phone)  
Eg : 
Are you sleeping, brother John… 
Are you working, Dad and Mom… 
Are you singing, sister Jane… 
Are you playing, little son… 
Are you studying, daughter Jane 
 
Show and tell 
Each S brings a picture of his/her 
family and describes him/her 
Option : Ss use words and 
expressions on the board 
Example : 
- This is my father. His name is …. 
- These are my siblings: their names 
are Koto and Soa 
 
Read, repeat, then perform a  
dialogue 
Dialogue is written on paper/board 
Step 1 :  
Whole class read and repeat  
Step 2 : 
Pairs take roles, practise and 
perform 
Eg : 
A: How many siblings do you have? 
B: I have three siblings, one sister 
and two brothers. What about 
you? 
A: I have two sisters. Where do 
your parents come from? 
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Possessive nouns 
- Singular 
   My brother’s name is…  
 - Plural 
   My parents’ names are… 
- Irregular plural 
   Children’s books, men’s jobs 
 
 

B: My Dad comes from England 
and my Mom is from Madagascar. 
They live in London. 
A: Mine they are both Malagasy. 
My father and my mother live at 
Itaosy. 
 
Information gap 
Student B has the answers of 
Student A’s questions and vice 
versa. In turns, they ask each other 
the questions they need to fill in 
their chart. 
Eg : 
A: What’s your Dad’s name? 
B: My Dad’s name is Rafaly. 
 
A’s paper has this (+ more) 

B’s father 

Name Age Job Favorite 
food 

 32  Meat 

B’s paper has this 

A’s father 

Name Age Job Favorite 
food 

Rafaly  Driver  

When the charts are filled in 
correctly, T asks them questions 
about it 
 
Extension - free speaking 
(Groups of six; support one dice.) 
T assigns each student a number 
from 1 to 6. T throws a dice and 
the student whose number 
appears introduces him/herself to 
the group and tells them about 
his/her family. 
 

RAG_2 RAS_1 
Get information about nuclear 
families from a short text 

Content is the written form of the 
spoken content just above in RAG_1, 
RAS_1 
 
 

Read and answer questions 
T writes a short text about a family 
on the board.  
Eg : 
Koto and Bao are brother and 
sister. Their father’s name is 
Rakoto and their mother is Rasoa. 
They live at Mahamasina. Bao’s 
sister is Fanja. She has two 
daughters and three sons. Koto 
wants to have a brother because 
he is an only son. Rakoto and 
Rasoa’s parents are the 
grandfathers and the 
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grandmothers of Fanja, Koto and 
Bao. The children love their 
grandparents because they tell 
them a story every day after 
school. 
Students read the text, silently, 
then together aloud. T then goes to 
another part of the board where 
s/he has written 10 questions. 
They read the questions together. 
Then pairs or small groups work on 
the answers for ten minutes. T asks 
for the answers. 
Questions: 
- Who are Rakoto and Rasoa? 
- Who is Koto? Who is Bao? 
- What is the name for the parents 
of a father and mother? Etc. 
 
Repeat with a similar text until Ss’ 
comprehension is good. 

RAG_3 RAS_1 
Transfer information about 
nuclear families into a short 
text, using learned sentences 
and words 

Content is the written form of the 
spoken content in the previous activities. 

Text analysis 
Step 1 
T writes a short text about families 
on the board. 
Ss read it, together then 
individually. 
Ss copy it exactly.  
Step 2 
Ss underline all possessive nouns in 
the text, circle the plurals and tick  

( ) the contracted forms 
 
Unscramble words 
Ss copy from board and then  give 
the correct spelling beside. 
S-S-T-I-E-R        (→ Sister) 
B-O-R-H-T-E-R (→ Brother) 
Option : Pairs or individuals, 
competition 
 
Gap fill 
T writes a question and answer 
dialogue on the board with lines 
missing; Ss copy and add the 
missing lines. Eg : 
Dialogue: 
A: _____________ . 
B: I am an only child 
 
Possible answer: 
A : Do you have brothers and 
sisters?  
A:  Are you an only child? 
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(Several answers are possible; get 
several, choose best) 
 
 
 
 
 
 
Build family tree and describe 
Step 1 
T shows Ss an example of a family 
tree on the board 
Step 2 
Ss make a similar tree for their own 
family. Eg : 

  Grandfather and grandmother 
                     │ 
     Father and mother 
      Rakoto and Rasoa 
                     │ 
               Children 
  daughter   son    daughter 
     Fanja      Koto   Bao 

Step 3 
Using taught words and sentence 
structures, Ss write this 
information as a short paragraph 
 

RAG_4 RAS_1 
Remember and discuss some 
facts about family structure in 
some Anglophone countries as 
told by the teacher 

Vocabulary items and expressions 
 - Two-parent family 
 - Single-parent family/household 
 - Married/unmarried parents 
 - Large/small/strict/liberal/traditional 
family 

T finds stories about families in 
USA, England, Australia or NZ and 
re-tells them to Ss in simple 
summaries. 
 

    
Best stories are assembled in the 
Notes (Fiche pédagogique) at the 
bottom of the PE 

 
 
 
 
 
 
 
 
 
 

Assessment 
The assessment concerns the ability of students to: 
 - Understand and report information about nuclear families in oral communication and interaction, reading and 
writing that are: 
 - Identify and exchange information about nuclear families using learned sentence types and words; 
 - Identify information about nuclear families from a short writing sample; 
 - Transfer information about nuclear families into a short writing sample, using learned sentences and words; 
 - Remember and discuss some facts about family structure in some Anglophone countries as told by the 
teacher. 
Notes : 
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- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather than 
in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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6. PEOPLE’S APPEARANCE  
 

 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community,  self-
confidence and mutual respect 

Durée 21 hours / 7 weeks 
 
 
 

Sous- 
Doms.  

Résultats 
d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations pédagogiques 

RAG_1 RAS_1 
Identify, state, and 
understand the 
names of body parts 
and related clothing 

  
1 – Body parts 
 
Vocabulary items and expressions: 
 
Names of body parts: 
Head, eyes, nose, fingers, teeth, … 

 
 
Grammar: 
Review: 
 - Present simple 
    ‘His hair is black’  
     ‘He has black hair’ 
 
 - Demonstrative pronouns 
    ‘The ring is on this finger, not that finger’ 
    ‘These boys are tall, those boys are 
short’  

 
Repetition drill 
 - T indicates body parts, pointing to his 
own body or to a picture while saying 
each name twice 
 - Ss repeat, pointing to their own body 
parts 
 
Bingo 
T puts chart of the board 

Head Foot Hair 

Arm Mouth Hand 

Leg Ear Stomach 

Ss copy into copy books 
T says words from the table in random 
order 
Ss tick off the ones they hear 
First S to have a straight line (head-foot-
hair, head-arm-leg, or head-mouth-
stomach) shouts ‘Bingo!’ and wins 
Option 1 : Pairs/groups work together 
Option 2 :  T says a sentence that 
contains the target word 
 
Listen to description and choose  
On board, T draws contrasting pictures; 
asks ‘Which one has short hair?’ Ss come 
forward and point. ‘This one!’ ‘Which 
one looks like a boy?’ Etc. 
Option: Pre-teach ‘The one on the 
left/right’ instead of pointing. 
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Describe and choose  
(uses pres. simple) 
On board: (1) Picture below, or similar; 
(2) Model sentence ‘He has ___’ and 
‘She has ______.’ 
Pre-listening: practice the hair 
words(long, short, grey, brown, etc). 
Option: Practice describing picture 
locations (third from top on the left, &c).   
Activity: Ss in pairs choose one and write 
a descriptive sentence about it. After 10 
minutes, Ss or T read sentences aloud; 
class guesses which picture, pointing or 
using location language.   

 
 
JAZZ CHANT (see Notes) 
Does he have… Yes he has! 
Does she have … No she hasn’t! 
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Repeat lines from a song 
Eg: ‘Head and shoulders, knees and toes’ 
Step 1 
One verse (Column 1) is on board, T says 
each line then Ss repeat 

Head and 
shoulders 
knees and 
toes, 
Knees 
and toes, 
Head and 
shoulders 
knees and 
toes, 
Knees 
and toes. 
And eyes 
and ears, 
And 
mouth 
and nose, 
Head and 
shoulders 
knees and 
toes, 
Knees 
and toes. 

Feet and 
tummies, 
arms and 
chins, 
Arms and 
chins, 
Feet and 
tummies, 
arms and 
chins, 
Arms and 
chins. 
And eyes 
and ears, 
And 
mouth 
and shins, 
Feet and 
tummies, 
arms and 
chins, 
Arms and 
chins. 

Hands 
and 
fingers, 
legs and 
lips, 
Legs and 
lips, 
Hands 
and 
fingers, 
legs and 
lips, 
Legs and 
lips. 
And eyes 
and ears, 
And 
mouth 
and hips, 
Hands 
and 
fingers 
,legs and 
lips, 
Legs and 
lips. 

Step 2 
Ss repeat alone. Then Verse 2 and 3, if 
time permits, or on another day. 
 

 2 – Clothing 
 
Vocabulary items and expressions: 
 

Repetition drill – objects 
Step 1  
- Teacher brings in realia or pictures of 
clothing/accessories 
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Review: 
 Names of the colors 
New: 
-Clothes:  
  head: hat, glasses, ear-rings, necklace 
  feet: shoes, socks  
  hands: gloves, rings 
  legs: shorts, pants, trousers 
  upper body: shirt, t-shirt, blouse 
-Verbs related to clothing:  
  to wear, to put on, to take off 
 
Grammar: 
-Present simple expressing permanent 
facts vs progressive expressing action 
happening at the moment of speaking 
- He wears a blue t-shirt every day. 
- He is wearing a red t-shirt today. 
- He is putting on his t-shirt right now. 
 
 
 
 - Present progressive formation: 

Bob is watching TV 
 

Subject Be: 
am/is/are 

Verb+ing Object 

 

 - Holds up each one, says the word 2x  
 - Ss repeat (whole class) 
Step 2 
 - T holds up or points without saying 
 - Ss say the name  
  (Ss, then each S)  
 
Repetition drill - actions 
The same as with objects. above, but 
performing actions: 
 - T puts on gloves, says ‘I’m putting on 
gloves’ 
 - Ss repeat 
 - Then T performs the action, saying 
nothing, and Ss give the language 
 
Guessing Game: 
Word clue 
T: We put it on the finger 
Ss: A ring 
Etc. 
 
Mime clue (gesture) 
Pre-Activity: Review needed vocab and 
progressive 
Step 1 
 - T mimes (puts on ring) 
Ss say the words (‘You put on the ring’) 
Step 2 
 - S makes the gesture, T or other Ss 
guess 
Step 3 
 - Repeat Step 1, but Ss respond in 
progressive form, using model sentence 
on the board 
You are putting on the ring 
You are taking off the hat 
 

RAS_2 
Use verbs related to 
body parts 

Vocabulary items and expressions: 
The five senses:  
Sight, hearing, touch, smell, taste 
Verbs associated with body parts:  
(to) touch, hear, raise, close, speak, talk, 
smile, tell, take, walk, run, shake, stand, 
eat … 
 
 
Grammar: 
Review: 
Possessive adjective 
his foot, her hand, your finger 
 
New 
-Imperative form of verb: 
Formation: Infinitive without ‘to’  

Listen and do 
Game – ‘Simon Says’ (see Notes) 
The teacher puts a list of 10 commands 
on the board and explains them (‘raise 
your hand,’ ‘shake your finger’).  
Prep: 
- T chooses each one randomly and says 
it aloud; Ss repeat and do the action 
Game:  
- T says a random command; some of 
the time s/he begins with ‘Simon says…’ 
and some of the time not.  
- If the command begins ‘Simon says…’ 
the students do it; if it does not, they do 
not.  
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Eg: Raise your hand, close your eyes, open 
your mouth, touch your feet, point to your 
legs   
 

- Students who follow the command 
when not beginning with ‘Simon says’ 
leave the game.  
- The last five playing are the winners. 
Option (for large group): Teams – whole 
team leaves game if one member is 
wrong.   

RAG_2 RAS_1 
Read and 
understand short 
simple texts about 
body parts 

 
 - Body parts 

Memory game (for words; see Notes) 
In teams 
- T cuts out eight small pieces of paper 
per team    
 - T writes the same body-part word on 
two of them, then another two, etc, 
until there are about 4 repeated words.  
 - T lays the papers out on a table face 
down (the word cannot be seen) 
- Pair of Ss turn over two random papers 
and says the word as class watches  
 - If the words are the same, this pair 
continues; if not, another pair takes the 
turn 
- The goal is to remember where the 
words are 
- The pair that finds the most pairs, wins 
Option: Use timing (e.g., pairs in 1  min.)  
Option: repeat with clothing words 

- Clothing Read and answer 
 - T writes a short text about clothing on 
the board 
-This is my sister Betty. Today is her 
birthday. She is wearing a red dress and 
blue shoes… etc 
-  Ss read silently, then aloud, in unison, 
then 2-3 Ss individually 
T asks Questions : 
What is Betty wearing? 
Who is having a birthday? 
Etc. 

- Verbs related to body parts and clothing 
 

Read and act 
- T writes body part actions on pieces of 
paper 
 - Eg: Close your eyes/ Touch your nose/ 
raise your hand/smile/ run /Clap your 
hands… 
 -  Ss individually choose a paper, read it 
silently, do the action  
 - Other Ss guess what is written on the 
paper 
- Finally S reads his paper aloud 
Option :  
Competition in teams 
As above, but S performs for team and 
gets a point if team can guess his/her 
sentence correctly (like ‘charades,’ see 
Notes) 
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RAG_3 RAS_1 
Describe a person in 
a short writing 
sample using 
learned sentences 
and words 

 
- 1 Body parts 
(Pre-teaching: Review work from RAG_1 as 
needed) 
 

Gap Fill 
 - T writes a sentence on the board with 
gaps for key body part words 
 - Ss write the missing words 
Eg : 
He put his hat on his (1) _____. 
She raised her (2) _____ to ask a 
question. 
She has two rings on her (3) _____. 
Option: 
In teams, one team make a similar text 
for another team to fill in; exchange. 

-2 Clothing and accessories Picture labelling 
 - T draws simple picture on the board 
 - Ss add the words 

Clothes Pictures 

(skirt) 

 
(shorts) 

 
Etc.  

 
 
 
 
Describe a famous person 
- On the board, T puts a list of famous 
people that Ss would know  
Ranavalona I         Pres. Macaron 
Andry Rajoelina    Alex the Lion 
Etc 
- Each S picks a famous person to 
describe, keeps it secret 
- Model words and sentences are on the 
board  
- S writes a short paragraph describing 
but not naming 
- Each S reads out his/her paragraph  
- Other Ss guess who it is 
Option :  
T reads out the paragraphs  
 
 
 

-3 Actions related to body parts  
 
Grammar 
Review and consolidation 
Present progressive 

Matching 
 (verb to body part) 
 - T makes a table of body parts, 
 - Ss fill in the verb of ‘what the body 
part does’ 

Body Part Function 

Eyes (see) 

Ears (hear) 
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Nose … 

Feet … 

Etc. 
 
Picture description 
- T draws stick figures on board that are 
‘doing something’ 
 - On board: model of progressive 
sentence 
He is reading a book. 
- Ss write sentences saying what each 
person is doing 
 - Eg : 

A       B  
= ‘A is watching television’ 
= ‘B is kicking a ball’ 

RAG_4 RAS_1 
Remember and talk 
about some 
traditional clothing 
in Anglophone 
countries  

Traditional clothing in Anglophone 
countries 
- kilt  
- baseball hat 
- cowboy hat 
- cowboy boots 
- flat cap 
- mini-skirt 
   Etc. 
 

Guess which picture (see Notes) 
T describes one of the people using new 
vocab, Ss guess which one (A, B etc) 
 

A B  

  
C                         D 
 
Describe a famous Anglophone 
Like ‘Describe a famous person’ just 
above but using these names on the 
board (or others Ss would know) 
Queen Elizabeth      Donald Trump 
Barack Obama          Michael Jackson 

 Assessment: 
The assessment concerns the ability of the students to describe people’s physical appearance & use 
descriptions to identify people, that is, to: 

- Identify, state orally and in writing, and understand the names and clothing related to body parts 
- Use verbs related to body parts orally and in writing 
- Read and understand short simple texts about the function of body parts 
- Describe a person in a short writing sample using learned sentences and words 
- Remember and talk about some traditional clothing in Anglophone countries 

Notes: 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather 
than in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness 
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7. MEANS OF COMMUNICATION   
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community, with self-
confidence, creativity, mutual respect and fair play 

Durée 18 hours / 6 weeks 
 
 
 
 

Sous- 
Dom. 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations pédagogiques 

RAG_1 RAS_1 
Identify, state, and 
understand the names of 
various means of 
communication 

Vocabulary items and 
expressions: 
 
Newspaper/ letters/ TV/ radio/ 
phone/ notice board / internet 
(email, Facebook, Messenger, 
WhatsApp …)  
 
Pronunciation 
English syllable stress  
(first syllable in most words) 

Listen and repeat with pictures 
Step 1 
Teacher points to a picture on the board, 
says the word twice, Ss repeat 
Step 2 
T points without speaking, Ss say the 
word 

 

  Etc. 
 
 
Transfer 
- Fr: lettre, radio, télévision, téléphone 
- Eng*: letter, radio, television (TV), 
telephone 
    *with stress on first syllable 
 

RAS_2 
Use and understand verbs 
related to means of 
communication 

Vocabulary items and 
expressions: 
 
- listen to the radio,  
- read the newspaper 
- watch TV,  
- send messages, emails,  
- text someone on Facebook,  
- call somebody on the phone,  
- write somebody a letter/a letter 
to somebody  
 
Grammar: 
- Review: 

Guess from mime 
What am I doing? 
On the board : 
-The verb phrases listed on the left 
- Model sentence « You are ____ing  »… 

VOCAB 
Listen to radio 
Watch TV 

Call on phone 
Write  letter 
Text someone 

GRAMMAR  
You are _______ ing (someone) 

Activity : 
T mimes the actions in random sequence. 
Ss guess the action : 
       « You are watching TV » 
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present progressive   
present simple 
 
- New 
Present simple  questions 
-1- Yes/No questions 
-2- WH-Questions:  
What, When, With Who, Where  
 
Eg:  
YES-NO 
- Do you listen to stories on the 
radio? 
  Yes, I do. 
- Do you use Facebook?  
  No, I don’t. 
 
WH 
- When do you watch TV?  
    In the evening…  
- Who do you watch TV with?               
    With my sister… 
- What do you watch on TV?      
    The news, cartoons, movies … 
 - Why do you call somebody… 
    To say hello… 
 
 
 
 

 
 
Grammar drill : Y/N questions 
On the board : 
-The phrases listed on the left 
Do you watch TV? 
Do you use Facebook? 
Do you call people on the phone? 
Etc. 
- Model sentences  
    « Do you… » 
    « Yes, I do » / « No, I don’t » 
Activity : 
  T asks whole class then individuals 
Yes/no questions 
  «Do you listen to the radio? » 
   Ss answers, « Yes I do » etc 
 Option : 
Step 1 :  go through the list in order 
Step 2 :  repeat randomly   
  
Grammar drill : WH questions    
  As above, except T changes the verb 
phrases into WH-questions 
On the board : 
WH-question examples on the left 
When do you check Facebook? 
Who do you watch TV with? 
Etc 
 
Activity : 
T asks individuals : 
« When do you watch TV? » 
  
Pairs Q+A interview 
(questions and answers) 
On the board : 
  1. When do you watch TV?  
  2. Who do you watch TV with?  
  3. What do you watch on TV?    
  4. Do you listen to stories on the radio? 
  5. Do you use Facebook? 
Activity : 
 - T divides class into pairs;  
 - A asks B the questions, writes answers 
 - B asks A 
 - At the end T asks Ss to report on 
partner’s answers : 
   When does s/he watch TV? 
 - S reads answer 
(Focus on verb-S: He watches…) 

RAG_2 RAS_1 
Read and understand short 
texts about using means of 
communication 

Content is the same as oral 
language above 

Read and answer questions 
Radio Interview 
On the board : 
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Journalist: Ladies and gentlemen, we are 
with Barinjaka today. 
Barinjaka: Hi everyone!  
J: tell us more about yourself. 
B: My name is Barinjaka and I’m from 
Madagascar. 
J: Thank you very much. Mmhhh Where 
do you live? 
B: I live at Andohalo 
J: Have you got any children? 
B: No, I don’t. 
 - T reads each line, Ss repeat 
 - Pairs read, taking parts 
 - Ss orally answer T’s Wh/YN questions 
about the text : 
  - Where is Barinjaka from? 
  - Has Barinjaka got children? 
     Etc. 
 
Gap Fill 
T rubs out words from the interview text 
on the board 
Journalist: Ladies and ___, we are with 
Barinjaka today. 
Barinjaka: ___ everyone!  
J: Tell us ___ about yourself. 
B: My ___ is Barinjaka and I’m from 
Madagascar. 
Etc. 
 - Pairs of Ss read, taking the roles and 
filling in the missing words 
 

RAG_3 RAS_1 
Interview a classmate and 
write a short TV or radio 
report about him/her (6-10 
sentences) 

Content is the same as above, 
including that used in activities 

Interview and report 
- Ss write 6-10 questions to ask someone 
in an interview 
 - T checks work, makes suggestions 
-  Ss correct and revise 
 - T arranges Ss in pairs 
 - A interviews B, B interviews A 
 - Ss write reports of their interviews 
 - T reads some interviews aloud, invites 
guesses who was interviewed 
 - T comments on writing, assigns a grade  

RAG_4 RAS_1 
Talk about the use of new 
technologies at school in 
Madagascar and 
Anglophone countries 
during the pandemic period 

In USA, England, Australia :  
education are increasingly 
conducted online by means of : 
-Internet 
-Tablet 
-Computer 
-Phone 
 
 
 
In Madagascar , courses are 
conducted via : 

The Ss complete the chart according to 
the text on the board: 

During the pandemic period, schools 
mobilized the new technology to help 
the students. In USA and other 
anglophone countries, they used 
tablets, internet and computer. In 
Madagascar, they broadcasted on 
radio and on TV, they also used 
Facebook.  
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-Radio and TV broadcast  
-Facebook 
 
 

 

Country Technology 

USA  

M/car  
 

 Assessment 
The assessment concerns the ability of the students to talk and write about different means of 
communication, that is, to: 
- Talk and write about different means of communication using learned sentences and vocabulary 
- Write a short TV or radio report about a classmate they have interviewed 
- Talk about the role of new technologies in Madagascar and developed Anglophone countries 
Notes : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather 
than in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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8. THE ENVIRONMENT  
 

Résultat 
d’apprentissage 
général 
 

RAG_1 Understand and use everyday English in oral communication 
RAG_2 Read and understand short English texts 
RAG_3 Write simple English texts/dialogues 
RAG_4 Make links between English and Malagasy language and culture 
 

Valeurs ou 
attitudes 
véhiculées 

Knowing how to live in the national and international community, with self-
confidence, creativity and mutual respect in fair play 

Durée 21 hours / 7 weeks 
 
 

Sous- 
Dom. 

Résultats d’apprentissage 
spécifiques 

Contenus associés Conseils et orientations pédagogiques 

RAG_1 RAS_1 
Identify aspects of the 
classroom from oral 
descriptions 

 
Vocabulary items and 
expressions:  
 

-1- Inside the classroom: 

 

Review: 

- Colors: The room is white 

- Counting: There are 25 

benches. 

 

Classroom objects:   

chairs, bench(es), tables, a desk, 

a blackboard/a whiteboard, a 

closet, wardrobe …. 

 

Verbs related to objects: 

Sit in a chair, pick up a chair, 

open closet, write on the board, 

put something into the closet, 

work at a desk, stand on the 

floor 

 

Grammar: 

Review: 

-Demonstrative “this”/ « these » 

and “that”/ “those” 

Eg: Open this door, put your 

shoes in that closet 

 

 
Point and name 
Step 1 
 - T points to objects and says the name 
 - Ss repeat 
Step 2 
 - T points to object, saying nothing 
 - Ss name the object 
 
Guess from mime 
What am I doing? 
On the board : 
- The verb phrases listed on the left 
- The model sentence « You are ____ing 
at the ____ »  
Activity : 
 - T mimes actions in random sequence. 
 - Ss guess the action : 
       « You are working at a desk » 
 
Say and do 
Simon Says game 
(see Theme 6, RAG_1, RAS_2; Notes) 
 - T give commands to whole class 
   ‘ Simon says, stand on the floor’ 
    ‘Sit at your desk’ 
 - Ss perform the action only if the 
command begins ‘Simon says’ 
 - Ss who do it wrong leave the game 
 - Last person playing is the winner 

-2- Outside the classroom: 
 
-the yard, a tree, the garden, 
flowers, the gate, the fence, the 
flag, the soccer field… 
 
-School buildings: classroom, 
cafeteria, office, rest room, 

Point and name 
T takes the class outside 
Step 1 
 - T points to objects and says the name 
 - Ss repeat 
Step 2 
 - T points to object, saying nothing 
 - Ss name the object 
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bathroom, toilet, the library 
 
Grammar: 
Review: 
- articles “a”, “an” and “the” 
Eg: There is one/a tree in the 
yard  
 

RAS_2 
Define and recognize the 
characteristics of local buildings 

Vocabulary items and 
expressions:  
 
1- names of local buildings: 
School, church, hospital, 
mosque, post offices, museum 
 
2-parts of a house:  
the walls, the windows, a door, 
the floor, the ceiling, the roof 
 
Grammar:  
review 
- plural forms 
   Windows, doors 
new 
 - Prepositions of place:  
in front of, between, next to, 
behind, in, on, under, on the 
right and left, around   
 
 

Describing location 
On the board : 
 - Names of local buildings 
 - List of prepositions 
-  T draws a simple map on the board, a 
grid of streets with a school, church, etc. 
Step 1 
- T describes where each object is 
located      
  ‘Church is to the right of the post 
office,’ 
- Ss repeat each one 
Step 2 
T asks questions, Ss say the building. 
- T : What is to the left of the church? 
- Ss : The post office 
Step 3 (option) 
-Pairs of Ss prepare, write, and put 
questions to the class 

RAG_2 RAS_1 
Identify aspects of the 
classroom and local buildings 
from written samples 

Grammar 
New 
There is/ There are 

Read and answer 
T writes sentences on the board, one at 
a time 
The desk is red 
There is a door on the closet 
 
- For each one, Ss answer True or False 
Option: Teams game, first team to 
answer correctly wins one point 
 
Gap Fill 
On the board :  
names of local buildings (church, etc) 
T writes a description of the town center 
with missing words : 
 
There is a ____ beside the post office. 
The museum is behind the _____.  
Ss read and fill the gaps  
(together on the board or individually on 
paper). 
Option : Peer correction 

RAG_3 RAS_1 
Describe a local building in a 
short text using learned 

Content is the same as  in 
RAG_1 and RAG_2  

Guided paragraph writing 
Step 1 
On the  board :  
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sentences and vocabulary (6-10 
sentences 

(1) Some useful vocabulary 
(2) A picture of a well known local 
building. 
Activity : 
 - Pairs of Ss write two sentences 
describing the building 
 - Individuals read out sentences, T 
chooses best one 
 - T adds the sentence to the paragraph 
forming collectively on the board 
 - Ss copy the completed paragraph into 
their copybooks 
Step 2 
Weekend Homework :  
In pairs, find another well known local 
building, use the paragraph above as a 
model and write a paragraph describing 
it. 
 

RAS_4 RAS_1 
Comparing the schools of 
Madagascar and developed 
countries 

T finds internet pictures of 
schools in Tana and countryside, 
then city and country in UK, 
USA, Canada, or Australia 

Compare and contrast discussion 
Using language learned in this unit, T 
leads a discussion of similarities and 
differences between schools in 
Madagascar and developed Anglophone 
countries.  

 
Loharanosoa College 

 

 
US High School 

Similarities Differences 

Both have flag  

 Only one has 
grass and trees 

Etc. 
 

 Assessment 
The assessment concerns the ability of students to: 

- Communicate about aspects of the immediate environment in oral and written English 
- Identify aspects of the classroom from oral and written descriptions 
- Define and recognize the characteristics of local buildings 
- Identify aspects of the classroom  from written samples 
- Describe local buildings in short written samples  using learned sentences and vocabulary  
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- Compare the school buildings of Madagascar and developed countries 
Notes : 
- Oral skills (listening, speaking, and communicating) are assessed by the teacher as the course runs rather 
than in an examination at the end. 
- Assessment tasks are graded equally for comprehension/comprehensibility and correctness. 
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ANNEXES 
 

A. FICHE PEDAGOGIQUE - Notes sur les activités et les techniques : 
 
Par ordre alphabétique 
 
BINGO: 2 versions 
-1. L’enseignant pose des questions sur un sujet, l’apprenant qui trouve les réponses dit : “BINGO” et les cites. Si les 
réponses sont vraies, il/elle gagne, si c’est faux le jeu continue. 
 
-2. Chaque paire d'élèves reçoit une feuille de papier quadrillée (3x3, 4x4, etc.). L'enseignant prépare et lit une 
question pour chaque espace dans un ordre aléatoire. Quand une paire a une rangée de réponses (horizontale, 
verticale, diagnostique), elle crie Bingo. T et la classe vérifient les réponses ensemble. 
 

A1. Which animal says Miaow? 
A2. Which animal says Bow-Wow? 
A3. Which animal says Squeak?   

 

 A B C 

1 Cat Dog Mouse 

2    

3    

Bingo! 

 
 
BRAINSTORMING: 2 versions 
-1 Poser une question sur un sujet bien defini aux apprenants, et ces derniers disent tout ce qu’ils connaissent. A la 
fin l’enseignent donne la bonne réponse. 
 
-2 Le sujet n’est pas bien defini. Chaque groupe d'étudiants reçoit la même question écrite qui n'a pas de réponse 
claire. Ils en discutent pendant 10 minutes et parviennent à un consensus sur la meilleure réponse. Chaque groupe 
rapporte sa réponse et puis le/la T ou les Ss décident de la plus raisonnable. 
 
CHARADES : Les activités de devinettes sont d'excellents moyens d'amener les apprenants à communiquer ou à 
interagir linguistiquement les uns avec les autres. Un exemple est qu'un apprenant décrit l'une des quatre images, 
puis les autres apprenants devinent s'il / elle décrit l'image A, l'image B, etc. Une autre version, peut-être plus 
appropriée pour un grand groupe, consiste à suivre le modèle de le jeu «charades». Charades est un jeu dans lequel 
une personne décrit quelque chose, sans en utiliser le nom, et les autres membres de la même équipe doivent 
deviner de quoi il s'agit. 
Les apprenants sont répartis en équipes et chaque élève décrit à son tour l'une des images (sans dire «Image A», 
etc.) afin que l'équipe obtienne la bonne réponse. Les équipes jouent les unes contre les autres. L'enseignant 
applique les règles du jeu et accorde un point pour avoir obtenu la bonne réponse; une option consiste à imposer 
une limite de temps (deux minutes). 
 
 
COMMUNICATIVE ACTIVITIES : Une activité de communication est celle où les apprenants doivent écouter ce que 
l'autre ou l'enseignant disent, le comprendre, et puis dire quelque chose ou faire quelque chose en réponse. L'accent 
est mis sur le sens, pas sur l'exactitude, à ce stade - bien que l'exactitude puisse entrer en scène plus tard. Bon 
nombre des activités énumérées ici sont de nature communicatives (jeux de rôle, brainstorming, listen and do) 
tandis que d'autres ne le sont pas (bingo, drills, dictée). Deux variantes de cette activité sone ‘information gap’ and 
‘jigsaw activity.’ 
 

Variante 1 : Information gap – Eg, ‘What’s in the room ?’ 
En pairs. S1 possède  les informations que S2 doit poser des questions pour essayer d'obtenir. Donnez une 
image d'une pièce avec des objets à S1 et fournissez une image d'une pièce vide à S2. Demandez-leur de le 
remplir sans regarder la photo de l’élève A. Pour ce faire, l'étudiant A doit décrire l'image et l'étudiant B doit 
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poser des questions pour clarifier. Et puis les rôles inversés - S2 a l'image complète et S1 l'image vide à 
remplir en demandant des questions. 

 
 Variante 2 : Jigsaw – Eg, ‘Crossword’ 

Chaque apprenant n’a qu’une pièce d'un puzzle et ils doivent tous deux compléter leurs informations en les 
obtenant de leur partenaire. Chacun pose une question à son tour. T S’assure que les apprenants 
comprennent la langue des mots croisés (1-down, 2-across, etc.) et en ont déjà fait une en français ou en 
malgache. (Example simple avec illustration ci-bas) 

 
 
Jigsaw crossword puzzle activity – one puzzle cut in half 

 
DICTATION : En utilisant des mots ou des structures enseignées, ou comme révision, T lit un texte à haute voix, 
quelques mots à la fois, et les Ss l’écrit. Pour faciliter la correction ensuite, deux Ss écrivent au tableau et lesautres 
écrivent sur papier. Objectif : Orthographe, grammaire, écout. 
 

Variante 1: T lit trop vite pour que les élèves puissent tout écrire, puis ils reconstruisent le texte à partir de 
ce qu'ils auraient pu écrire 

 
Variante 2 -PLM: (Procédé La Martinière – une version de la dictée)  

 Pour tout nouveau mot ou expression: 
Les S lèvent leurs stylos. 
T répète le mot ou la phrase 2 ou 3 fois, puis tape dans ses mains. 
Les élèves écrivent. 
Lorsque l'enseignant applaudit à nouveau, les S arrêtent d'écrire et lèvent leur stylo.  
Le but : variété, renforcement, encourager les Ss à travailler rapidement au même rythme. 

 
 
DRILLS: plusieurs types, en fonction du point de grammaire ou du vocabulaire enseigné et du niveau des apprenants. 
Note : Tous les drills commencent comme drill de répétition avant de devenir plus élaborés. 
-1 REPETITION DRILL : Faire plusieurs repetitions des mots ou des phrases pour habituer l’apprenant. 
 T : Cloudy !  Ss : Cloudy. 
 T : It is cloudy ! Ss : It is cloudy. 
-2 SUBSTITUTION DRILL : Phrase modèle au tableau, tel que « It is ________ today. » 

T : ‘hot’ !  Ss : It is hot today. 
T: ‘cold’ !  Ss: It is cold today. 

 T: ‘sunny’! Ss: It is sunny today. 
-3 TRANSFORMATION DRILL : Les apprenants doivent changer les phrases de négatif à positif, de positif à 
interrogatif, ou de simple du présent au passé simple, etc, selon les instructions de l'enseignant. Au tableau : un 
example de la transformation. 
 Au tableau : Positive to interrogative : “It is warm today → Is it warm today?” 
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 T: ‘There is a car outside.’ Ss: Is there a car outside? 
 T:  ‘A teacher asks a question.’ Ss: Does a teacher ask a question? 
-4 REPLACEMENT DRILL : les apprenants remplacent un nom par un pronom. C'est le 
même drill que la substitution mais il implique un remplacement. 
 Au tableau : “She sees the cars  →  She sees them.” 
 T: ‘The soldiers came in a bus.’    Ss: They came in a bus. 
 T: ‘The teacher writes a word.’    Ss: She writes a word. 
 
 
-5 EXPANSION DRILL : Les apprenants construisent une phrase en ajoutant un mot. 
 Au tableau : “We study…” 
 T : ‘Mathematics.’ Ss:  We study mathematics 

T:  ‘every day’  Ss:  We study mathematics every day.  
 T: ‘except Tuesday’ Ss:  We study mathematics every day but Tuesday. 
 T: ‘with Professor X’ Ss:  We study mathematics with Professor X every day but Tuesday. 
 
-6 TRANSFER DRILL: Le professeur dit une phrase en français ou en malgache, les apprenants répondent avec la 
même phrase en anglais (ou vice versa) 
 Au tableau : «Nous étudions l’anglais »  →    “We study English”  
 T : « Le livre est brun »  Ss : The book is brown 
 
Then after drills : JAZZ CHANTS (in alphatetical order below) 
 
ELICITING: à l’aide de questions ou de gestes, l’enseignant amène les apprenants à trouver un mot ou une 
expression, etc se rapportant à un contexte donné. 
 T : What do we say to our friends in the morning?  Ss: Good morning. 
 T: In the evening?     Ss: Good evening. 
 T: Before going to bed?     Ss: Good night. 
 
GUESSING GAMES: L’enseignant ou un apprenant fait un geste ou décrit un objet, un animal ou une situation, etc et 
les autres apprenants devinent ce que c’est. 
Eg:  
T: je suis la troisième jour de la semaine 
Ss: Tu es “mercredi” 
 
 
GUESS WHICH PICTURE: Il s'agit d'une activité générique qui combine donner et obtenir des informations via 
l'anglais. L'enseignant place ou trace 4 à 6 images au tableau, numérotées de manière à pouvoir s'y référer 
facilement.  
Puis soit: 

1) T en décrit un, Ss devine lequel il s'agit. (Remarque: il / elle doit utiliser le vocabulaire connu ou bien le 
vocabulaire qui se trouve au tableau) 
2) Ss (couples ou individus) choisissent une image sans dire laquelle, puis écrivent une phrase la décrivant. 
Les phrases sont lues et le reste de la classe doit deviner laquelle (No 3! Etc).  

Cela peut se concentrer sur une structure de phrase qui a été enseignée récemment, et encore une fois, il faut veiller 
à ce que les Ss (élèves)  aient le vocabulaire dont ils ont besoin 

Voir aussi : Le jeu Charades est une version de jeu d'équipe de cette activité qui convient aux grands groupes. 
 
 
INDIVIDUAL WORK: travail individuel 
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JAZZ CHANTS 
 

Jazz Chants 
 
These are like spoken songs 
that exerc ise a particular 
sentence structure in an 
enjoyable way. There are 
1000’s of them free on 
WWW 

 
 
 
 
L.E.A. READING (Language Experience Approach) Pour les lecteurs débutants, ils commencent par lire quelque 
chose qu'ils ont eux-mêmes écrit - en L1, ou en français ou en malagasy. Les élèves réunis en équipes écrivent une 
petite histoire en L1.  
L'enseignant écrit un titre et la première phrase au tableau, en L1. Ensuite chaque équipe ajoute une phrase. 
Lorsqu'il y a environ 10 phrases, l'enseignant la photographie ou la copie. Le lendemain l'enseignant la traduit en 
anglais, et cela devient un texte de lecture avec lequel les apprenants peuvent travailler ... dans des activités 
typiques du cours de lecture (... lire à voix haute, lire à deux, répondre aux questions de compréhension, travailler 
avec du vocabulaire ou de la structure).  Au départ, les apprenants peuvent avoir les deux textes devant eux côte à 
côte; plus tard, ils peuvent travailler directement avec le texte anglais.  
 
Step 1  (A7): Avec l’original 
Step 2  (A9): Sans l’original 
 

 

 
 
 
 
 
→ 
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LISTEN AND DO: Il y a plusieurs variations, telles que « Listen and perform », « Listen and draw», « Listen and match 
»…  L’enseignant dicte/donne des instructions et les apprenants exécutent. 
 

Variante SIMON SAYS : (A version of Listen and Do) 
L'enseignant place une liste de 10 commandes au tableau et les explique, montre, et fait pratiquer («levez la 
main», «secouez le doigt», etc). 
- T choisit chacun au hasard et le dit à haute voix. 
- Parfois, la commande commence par «Simon dit…» et parfois non. 
- Si la commande commence «Simon dit…», tous les élèves le font;  
   si ce n'est pas le cas, ils ne le font pas. 
- Les élèves qui ne suivent pas la commande, ou qui le suivent sans avoir entendu «Simon Says», quittent le 
jeu et restent assis. 
- La dernière personne qui joue est le gagnant. 
Objectifs : Amusement ; écout ; apprentissage des expressions en salle de classe ; prendre conscience du ‘s’ 
sur ‘sayS’   

 
MEMORY GAME: Prendre des bouts de papier de même taille, mettre des images ou mots identiques dans chaque 2 
bouts de papiers, ensuite les mélanger, puis les ranger par 4 sans montrer les images ou mots. Demander à l’equipe 
ou à l’apprenant de chercher les images ou mots identiques en tournant deux papiers, s’il/elle en trouve, il/elle 
continue le jeu, mais si les deux images ou mots qu’il tourne ne sont pas identiques, les adversaires prennent leur 
tour et ainsi de suite. L’équipe ou l’apprenant qui trouve le plus d’images ou mots identiques gagne. Objectif : 
Pratiquer nouveau vocabulaire. 
 
MINGLE: 2 versions 
- Variante 1 - Les apprenants se déplacent et essaient d’obtenir le maximum d’informations et/ou la réponse 
adéquate à partir de questions qu‟ils posent à leurs camarades.  
-Variante 2  - Trouvez quelqu'un qui: T prépare une liste de 10 sujets que les apprenants peuvent poser sous forme 
de question et se poser mutuellement. «Vient de Tana, préfère le riz aux pommes de terre…» Les Ss font le tour de la 
pièce et posent leurs questions. Si oui, notez le nom. Le premier avec 10 noms gagne. Au tableau : « Do you… come 
from Tana, prefer rice, etc.” 
 Q : …. Comes from Tana.  S1 : Do you come from Tana ? S2: Yes  S1: Write your name here. 

 Comes from Tana S2’s name 
 Prefers rice to potatoes S4’s name 
 Etc  

 
 
PAIR/GROUP WORK: les apprenants travaillent par groupes de deux (pair work) ou plus (group work). L’enseignant 
n’intervient pas, mais il joue plutôt le rôle de facilitateur ou de guide (facilitator/guide). Un des principaux intérêts 
d‟une telle technique est de donner aux apprenants timides l’occasion de s’exprimer. 
 
QUIZ QUIZ TRADE: les apprenants écrivent sur un bout de papier un nom d’objet ou animal ou d’une personne, 
ensuite ils échangent les papiers et se posent des questions sur le nom écrit sur le papier qu’ils ont été donnés. Eg : 
S1 a écrit «chat» et l'a donné à S2, qui doit poser des questions pour trouver le mot écrit. Règles: Seules les 
questions auxquelles la réponse est Oui ou Non (‘Yes-No questions’; il/elle ne peut pas regarder le papier. 

S2: Est-ce une personne? 
S1: Non. 
S2: Est-ce un animal? 
S1: Oui. 
S2: Est-ce plus grand qu'une personne? 
S1: Non. 
Etc 
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ROLE-PLAY: les apprenants jouent le rôle des personnages (characters) dans un dialogue/ou une conversation 
donné(e). Le dialogue peut etre écrit d’avance ou non. Les activités de jeu de rôle commencent souvent par une 
description écrite d'un cadre ou d'une situation donnée à chaque groupe. Les scénarios pourraient inclure un bureau 
des objets trouvés, un commis et un client dans un magasin ou une agence de voyage, quatre personnes en attente 
d'un bus en retard, - et beaucoup d'autres, choisi selon le vocabulaire et les structures sous instruction.  Essayez de 
réfléchir à la langue dont les élèves auront besoin et assurez-vous que cette langue a été présentée et est écrit au 
tableau. Pensez aux accessoires (‘realia’) que les apprenants pourraient utiliser. 
 
Transfer :  C’est une technique d’enseignement qui consiste à tenir compte de ce que les apprenants ont déjà 
construit en L1 (Malagasy) et L2 (le français). La technique consiste à tirer profit des similitudes ou des différences 
entre les langues pour faciliter l'apprentissage de la langue cible (l'anglais). 
Ex:  

Enseignant : Avez vous déjà vu ou entendu un mot similaire que "carrots" en français ou en Malagasy? 
Apprenant : Oui. "carrote" en français et "karaoty" en Malagasy. 
Enseignant : Donc, in English carrots c'est le même que "carrote" ou "karaoty".  
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A. ANNEXE A – Progression des résultats d’apprentissage généraux, par sous-cycle 
 

Résultats d’apprentissage 
spécifiques 

Sous-cycle 1 Sous-cycle 2 Sous-cycle 3 

    
    
    
    
    
    
    

 


