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VOCAB COURSE – OHTs CH 2

I. How important is vocabulary?

Consider:

“Without grammar, very little can be conveyed; without vocabulary, nothing can be conveyed.”

When surveyed about their needs – learners see vocab as most important.

When designing courses, teachers etc see grammar as most important, sometimes deliberately limiting vocab input.

(Clue: Maybe vocab is more important in early learning, grammar a bit later)

How complete is the vocab coverage of a typical ESL course? 

DEMO - my Al-Ain stuff 

Project idea – replicate with QC materials

Trad. rationale for supremacy of grammar:

“Grammar multiplies, vocab only adds.” (p. 14)

One new rule=>many new sentences

One new word=> just a drop in the bucket …?

Challenges to this view:

1. Lexical syllabus 

· Some words are highly frequent

· Learning these is very ‘multiplicative’ 




· since they will be seen so often


2. Lexical chunks/MWUs

Maybe > significant grammar in learning


May be where both 

· communicative competence

· grammatical competence








… begin

Both re computer analysis of large corpora

Result 2005: Coursebooks still grammatically structured, but vocab and lexical chunks are now given more space

II. What does it mean to ‘know’ a word?

When we hear a word, and remember it, we have learned its form.

E.g., a Maori word Tangi.

But we can not do much with this knowledge.

Over time -

· We also learn its grammatical functions 

· (noun + verb)

· We learn its main meaning(s)

·  (sound)

· We learn its subtle sub-meanings 

· (weeping, lamentation)

· We learn its extended meanings 

· (funeral weeping -> funeral per se)

· We learn its typical 

· connotations 

· collocations

· register

· cultural accretions

· And we pick up


· autobiographical associations

But so far even all this is just receptive knowledge.

Finally, we gain productive knowledge of the word


· Receptive lexicon far bigger than the productive lexicon


· Receptive knowledge usually precedes productive

· Name a case where it might not

· You hear a word, you use it, without knowing the exact meaning

Conclusion: A cumulative learning model

· Word knowledge begins in initial fuzziness

· And ends as the focus of a vast amount of information 

· that few people actually possess all of


· Who does possess the whole thing?

· Recall Vygtotsky

Now you tell me the Pedagogical Implication 

III. How is our word knowledge organized?

Or, how is the Mental Lexicon organized?

It seems there are two principles:

Dictionary vs. thesaurus principles



Explain difference

Clues are from aphasia and slips of the tongue

Slip Type 1: “I hate wearing a soup.” (suit)

· So it seems the mental lexicon is partly organized like a dictionary

· Words with similar sounds seem somehow “nearby” 

· But if there was only this organization, word-access would take forever

· Like looking for a name in the phonebook starting at p. 1

Slip Type 2: “Pass me the apples” (while looking at the oranges).

Here the slip is between semantic similarity, not form

The current view of the mental lexicon


Network of associated units  


Multiple associations



With similar sounds closely associated

AND 

similar meanings closely associated

The proof: priming experiments

With stand in your mind, stare is accessed easier

And, with stare in your mind, look is accessed easier

But which principle is stronger?

Gedanken Experiment: 

Name a word that begins with c.

Name word that begins w/ c & shines light

Name word that shines light & begins w/ c
· We put food on it to eat – starts p
· Starts c – we sit on it

· Starts b - women wear it on their wrists

· Starts s - involves sliding down a hill on pieces of wood

Conclusion: 

· Word access is a huge search through a vast information network organized by at least two distinct principles

· A main semantic organization, with form/morpho back-up

· And probably varies across individuals

Pedagogical implication? 

IV. How is vocabulary learned? p. 18

L1 not = L2

1. L1

· We associate words with situations & settings

· We gradually narrow to the part of the s+s the word refers to

· We group these parts into concepts

· Classes of objects etc

· We label the concepts with words

· We gradually bring our concepts and labels into line with those of others around us

· Under-generalization processes

· Overgeneralization processes

· We gradually fit concepts into a vast hierarchy 

· Superordinates in layers above 

· Hyponyms in layers below

· (All richly interlinked, as above)

Predict: How will L2 differ?

2. L2

· Conceptual system is largely in place


· This is a plus


· We do not have to learn that a horse is not a big doggy!


· Many short-cuts are available 

· But also a negative

· Short-cuts can be too easy

Three possible ways of hooking up labels and concepts in L2

· Sometimes L1 concept works fine for L2 label

· Examples

· Sometimes a totally new concept needs to be evolved for L2 word

· Examples


· Sometimes an L1 concept needs partial modification

· Examples

· Faux amis…

· Which is the most common case?

· Most learners tend to link L2 word to L1 concept regardless of the case

· Picture

· Important term:

· Cognates between related languages:

· False friends and real friends – 
which are more numerous? 

· Non-cognate languages

· Many L2 words with no concept in L1 (and v-v)

· How many learners ever… 

· Develop a separate L2 conceptual system?

· Unhook from L1 equivalents?

· For more than just a few words?

Pedagogical importance?

V. How many words does a learner need? p 20

Adult native-speaker: 

20,000 word families

· 5000 by age 5

· Starts at about age 3

· Includes “vocabulary burst”


· Ideal conditions of learning

· Words tailored to individual needs


· Repetitive


· Highly patterned


· Interactive


· (No consequences for misunderstanding)

· Then 1000 families / year until age 20


· Thereafter slows (teachers) 

· Or stops? (normal folks)

ESL Learner after several years of instruction:

· 5000 families at best

p. 20 “This relatively slow progress has less to do with aptitude than with exposure.”

One year of childhood exposure = 18 years of classroom exposure

2. What is the minimum number of words a learner needs?

Research converges on a minimum target of 2000 word families:

1. This will give coverage of 9 out of every 10 words in typical texts

DEMO forestry

2. The defining vocabulary of a learners’ dictionary is 2000 words

DEMO LDOCE

3. After 2000 the coverage drops dramatically


No longer profitable to ‘teach words’

Instead teach strategies for dealing with new words

Meara recommends hitting 2000 words as soon as possible, within a year



50 words per week, 40 weeks, 

= 2000 word families
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With a random or ‘discovery’ approach to lexical growth, you will learn many words
that are rare and relatively useless for you, yet you will fail to notice the words that
recur often enough to repay the effort of learming. The word lists presented on this
website are the result of more than 50 years work and are based on large scale
computational analysis of English text and speech corpora. They are intended to
deliver the main words of English to you in a shortened time frame, and deliver along
with them enough contextual and definitional information to get solid leaming
underway

Percent of How small a number are these 'main words' that are recycled
word tokens in over and over in English (or any other language)? Suppose
average text your goal is to read acadernic English texts with good
86,741 100%  comprehension, and to Use reading as a way to expand your
43,831 9.0 vocabulary still further. In that case, your first goal should be
6,000 809 to make sure you know the 2000 most frequent word families
om0 a5 of English (headwords and their main inflections and

derivations), because these words make up roughly 80% of

the individual words (word tokens) in any English text. This
can be seen in the table on the left, which shows data from
the Brown corpus, (which can be accessed from this site), as
cited in Nation (1990) p.17, and Nation (2001) p. 15

Different
words

4,000 86.7
3,000 84
2,000 79.7
1,000 72.0

10 23.7

Table 1 Table 1 shows us that in English just a few word types
account for most of the word tokens in any text. Ten words account for 23.7 % of the
ink on any page (repeated words like "the and "of"). Just 1000 word farilies account
for more than 70% of the words or ink, and 2000 account for about 80%. So you need
to find out what these 2000 word families are and be sure you know them

You could, of course, wait and meet these words "naturally” in the normal course of
reading the texts that interest you, but this takes a long time. An alternative is to
meet these words in convenient lists provided on this website. While it is true that

® Internet







For receptive not productive control

Time is available if grammar emphasis is reduced!

VI. How Are Words Remembered?

Learning = remembering

Rules (grammar) vs. individual items (Vocab)


No shortcuts


Brute memory work



Addition, not multiplication




Possible exception : word roots

Steps
STM => Working Memory => LTM

STM = you hear word, it registers perceptually

WM = word manipulated, re a task / purpose


-But probably not there tomorrow

LTM = never forgotten

Goal: to get word into LTM

Strategies WM => LTM


a. Repetition



Esp. in “articulatory loop”


b. Retrieval


c. Spacing



Distributed vs. massed re-encounters


Gradually extended intervals





http://www.flashcardexchange.com/leitner.php


http://www.paul-raedle.de/vtrain/

d. Pacing



Allow learners’ time


e. Use



Use it or lose it



(See Ch 6)


f. Cognitive depth



More decisions about word 

= better retention



Deeper decisions about word




= better retention

g. Personal organizing

h. Imaging

i. Mnemonics 

- keyword technique

k. Attention/ arousal


- not in your sleep!

l. Affective depth


- learn words better if words you like!

VII. Why do we forget words?


Research:

Forgetting  - rapid at first, then slows down


Class by class -

80% of material lost in 24 hours


Year by year



Much lost after 3-4 years



But not much more after 50 years


More our concern is…


Which words are not forgotten?

Ones learned then recycled in spaced distribution

Words that were easy to learn in the first place




(If they were really learned…)





Mondria’s problem here

VIII. What makes a word difficult to learn?


Non-cognate

Cognate but faux-ami

Words with unfamiliar sounds

English ‘h’, ‘th’

Words with unfamiliar spelling



Long words




Esp. for oriental L1 learners



Words with unfamiliar grammar





‘Explain me’

Words with meanings overlapping an L1 meaning




Similar but not the same



Words with meaning non-existent in L1

(VIII cont’d…)




Words with narrow meanings

Put seen as easy - applies to a range of meanings




Put down seen as a problem





Has a very specific meaning





Learner fears using it



Idiomatic expressions / phrasal verbs




Keep an eye on




Learner fears errors…

IX. What errors do learners make?

Generally, LEXICAL errors outnumber all others 3 to 1 (Meara)

Error types:

a. Form related

b. Meaning related

X. Teaching implications


(Use book)
